The educational context of cooperation at school

4.1. Institutional violence

Institutional violence is not allowable in Hungary.

4.2. Behaviours that keep back the normal way of the lessons. 

Reports on the school – Aggressive children

What can a teacher do against the student who behaves aggressively during the lesson or the break? How can he/she reduce the aggression attacking the children’s health or trying to humiliate their personality? From what tool can he/she choose from and what are the possible consequences of his/her actions? The author, based on his own educational experience tries to answer these questions. 

The location: No matter which city, which school, any time of the day. The children, living among the depressing stone-made scenery of the city, spending most of their day in an artificial environment, once a day stream into the yard. For a while the pressure of the narrow rooms and the phobia of the walls ease up, the mental and physical shackles of the lessons split off, and if they are lucky they can breath from the fresh air, depending on how much poisonous air spread the sneaking factories around the city under cover of the night. Those, who live nearby know that it is break in the school, because the children outbellow the buzzing of the continuous stream of the cars. The loud choir does not last long, husky ringing interrupt the break. 

The story

At the beginning of our story, the break has just started, the usual yard life starts.

In the apparent chaos certain lines of force are rolling out. At the beginning of the break there is always a fight for the sports ground, the stronger groups occupy territory. The rest leave sulky and are looking for place at the border of the yard and contriving games that fit for the place. It may happen that they drive out a weaker group, too. In the case of balanced power a temporary compromise is established, the two groups unite. 

It is wonderful that in the children’s repertory one can always find a game that can be adopted under any circumstances and can be played without tools. There are universal games that can be played any time, but there are some that are connected to a given season. Some children like landmarks, they are climbing on trees, bars, fences. Because of some unknown reason usually there aren’t any outdoor items to play with in the school. One of the popular games is throwing – if it can be treated as a game. Throwing can be seriously dangerous but it is almost impossible to terminate it. Children can throw mud, stones, chestnut, in winter snow. 

The teachers on duty are talking to each other or walking among the children and watching the children’s activity. One of the teachers is warning the children who are playing throwing so they stop for a while. When he/she turns away they start again. The teacher warns them again so they stop again and start again. The school socialized these children in a way that they know they know it is not necessary to take the teacher’s commands, since there is no consequence if they break the command. In this interaction the children always win. The teacher’s energy is broken up into small pieces, his/her toolbar is limited, the children’s energy and ingenuity is limitless. 

Beside the unused side entrance after a short dispute two pupils from the seventh class start to fight. On one of them the blows fell thick and fast. It would not be hard to guess who stroke first, the fighters are not in the same rank in the swam, nor qualified similarly. Only after clearing up the matter can we decide that one of them wants strengthen his position in the group or it is a showdown. The star, trained in a karate school, is beating professionally, persistently and without a word his mate …
The teacher

Beside other factors, the teacher’s job is specific because during the work numerous educational situations arise that solution cannot be delayed, have to intervene immediately. No chance for pre-trainings, discussions even for making clear the matter. In spite of these he/she has to find the best solution. A situation like this can be if he/she has to reduce the aggression attacking the children’s health or trying to humiliate their personality…

Nobody has examined the present condition of the schools, how the external changes changed the inner conditions in the recent years. It’s not known that are there any exact researches aiming how the different kind of aggressions spread in the school. But the reason, why there aren’t any researches might be sure. Obviously, we should face the serious problems in the schools that cannot be solved without regulations. We have an uncomfortable question that might disturb the infinite calmness of the educational leaders. If there are problems in the schools let the teachers solve them, after all that is why they got their salary. 

The school

The 1977 syllabus defined school as an educational institution. The branch thought that in order to carry out this aim the following years the necessary personal, material and organisational aims would be established. Anyway, the syllabus did not tell what conditions would be necessary for the educational school. It thought that the cultural materials in it was enough. But the two decades gone proved that without specific conditions fruitful educational work cannot be done. The social movements, called political transformations made the position of school education worse, a tragic movement towards instructional school took place. 

In the instructional school both the teacher’s and the student’s role and relationship fundamentally changed. The students goes to school to get the practical knowledge necessary for success. That is all. The school offers service like any garage. The teacher’s job is to give knowledge and countersign this process with marks. After this the two participants have nothing to do with each other. The instructional school and the participants’ relationship degenerate a business transaction, the parents pay, the school supply knowledge. 

School aggression

It is known that greater student’s aggression is connected to the changes of the external world. 

The school by nature is an open system that maps the macro society. As the human relations in the tighter and wider environment of the school became more and more rough, it is the same in the school. There is an analogy between the two words but there is not ordinal relation. Beside the aggressive inclinations the other very sad change in the school how the students treat diversity that is connected to political declarations that are also excluding and demarcating in the recent years. Tolerance towards individual and group characteristics perceptibly decreased. 

The more humiliations in the school also shows how the school interpersonal relationships have changed. Mostly it is physical injury and the methods are very rough. Sad to say, but the relationship of the two sexes also became rude. Beating and kicking each other is common. The girls also take over the dirty talk from the boys. Most of the physical aggression never come o light, but the number of the cases publicised is still high. These revealed situations let us conclude that parasitism, forced personal dependency is growing in the school. Even in the school it is possible to find well off students who have bodyguards to protect them and to execute their wishes. 

The moral fables about patience, love and fellowship retired back in the unreal world of tales, nothing can stop unbridled egoism and success at the others’ cost. Real life situations are about the stronger who has his way against the truth of the weak. Perikles said that society justness is a pillar of the Greek democracy. Nowadays, it is even impossible to define the content of the concept. It became empty and useless. To be more precise, truth has not got general characteristics, it exists only in concrete and individual form. Truth went into service of violence. 

Action movies, liked and watched by the children, popularize the rationalism and cult of violence. The super man is the demon of destruction. It seems that the only sense of developed technology is to kill and destroy effectively. As the primitive stories and characters would verify Cocteau’s words that man is not more than an animal with a gun. As stated, the young generation needs a daily brutality unit in order to have comfort feeling, and television tries to satisfy this need consciously.

School aggression follows the principle of self induction, after an initial impulsion it induces itself and increases till the extreme. The student in the school sizes up his/her position, becomes familiar with his/her rights and after that he/she composes his/her challenges. After a short career in the school students know exactly that the students’ right should be assured under any circumstances but they can break their obligations without any consequences. The student also knows that the teacher is a pitiable being without power and tools so it is not necessary to take the retortions seriously. For example, what can a teacher do with the aggressive, disdaining students’ behaviour? He/she can warn again and again wasting most of his/her attention for a student. If the warnings are pointless, he/she tells the headmaster, the head manager and/or the parents. After it, measures taken for the sake of keeping up appearances that most of the time increases the student’s prestige, strengthens his confidence and makes the position of the teacher worse. The student makes sure of the fact that he is stronger, the teacher cannot do anything. Later on the student will make the teacher to fill this, increasing his aggressive behaviour. The other students also draw an inference, and they will be tend to behave more destructively. 

The fight for prestige during the lesson is a very important field of the teacher – student relationship. Sometimes it happens that the student during the lesson, or between the lessons gives way to a dirty talk in the presence of the teacher. The student really wants to know what the teacher dares to do. Or he says insulting words to his mates about the teacher, but later he denies it easily. The teacher gladly believes the lie, because he/she loses less in the issue. Anyway, always the teacher has to prove, that is the way it goes. Of course the parents believe the children even in case of the verified proof. The children sometimes get even with written words during the lesson in a letter, or write it on the school’s wall. Against female teachers physical aggression may happen but it is not too frequent. 

Experiences sustain that urban children are more aggressive than those who are living in the country. The explanation can be found in the urban surroundings. In the city it is not possible for children to let steam with physical work. Physical work has so good character training like nothing else. Unfortunately, nowadays in the schools the physical work is banished. In this sense the pupils have a loaf life, they use negative activities to let stream. A sign of this is the irrational destruction. The oversized urban schools the above par number of the students deepens the inclination for aggression. There the number of the students can be thousand in a class it can be more than 35. There are depressing number of students in the classroom, corridor and in the yard. That is why the children would like to withdraw in silent places where nobody disturbs there personal sphere. How we stand denseness is average but different for anybody else. It should be taken into consideration during planning a school. 

Specialized classrooms mean that the students should roam among the classrooms. This also raises stress because it means continuous transitory state. Partly that is why the students destroy the inner environment of the school, because nobody feels that a room is theirs, and secondly, it is easy to throw the responsibility on the others. There are endless streams of children in the breaks and they often jostle and kick each other. It happened that a child, who is susceptible to aggression knocked out one of his mates going oppositely without any reason. 

The educational basic situation

The next part of the story

... The fighting got around quickly, some students assemble together around them and encourage them split with laugher. It seems that they find imposing the knocks of the stronger one, and they do not feel sympathy for the weak. The choir “KO” also improves it. After a showy kick the weaker pupil touches the ground then stands up, his nose is bleeding. It is impossible to leave the scene, the opponent should be defeated. 

What can a teacher do in such a critical situation?

1. Take no notice of the case. After stating how serious is the case, so he/she can only lose, turns back and leaves the scene.

2. He/she urges the aggressive child to stop at once.

3. With or without notice he/she interrupts physically, separates them.

What are the possible consequences of the teacher’s action?

1. The first version has only conscience consequences for the teacher, but it does not affect the case. The teacher, as a human and as a teacher made a serious mistake but it nobody realises it.

2. The pure verbal order may have the following two consequences:

- the aggressive child stops fighting,

- the aggressive child does not stop it.

In both cases the teacher cannot step out from the process, he/she has to finish it. If the child stops fighting, the teacher can let him go with the instruction to turn himself in to competent head master, but he/she is not required to check this. He/she can escort the aggressive child to the head master, if only the pupil is disposed to go with him/her. With this the teacher’s part is done successfully.

1. If the fight continues, the teacher can choose between the warning repeated or the physical interruption. The teacher’s action is carried out before witnesses who record everything. If the warning is useless he/she has to interrupt. But the child can continue the fight. It may happen that all the legal tool of the teacher becomes useless. But somehow the student’s barbarism should be stopped, the weak needs protection so the teacher stops the kid with a smack. But usually the pupil will not put up with this without a word and resents this with vulgar expressions.

The teacher acts against his/her professional convictions to stop barbarism. In the next moment he/she realises that he/she made a mistake so reports to the director that he/she broke the effective law. He/she used corporal punishment because that was the only way to reduce a frenzied pupil. He/she takes the consequences. The director or by officially or conviction reproves the teacher’s behaviour but is rest satisfied with an oral warning. He/she asks the teacher to avoid similar cases because it is awkward for both of them. If the parent reports the case to the police the disciplinary procedure should be held. 

4.3. Equal partners’ coexistence

The case study was made in a so-called supporting secondary school, where the students have educational, behaviour and integration problems, and introduces a conflict between a student and a teacher from the teacher’s and the mental- hygienist’s point of view. 

The genre of case study has the risk that the author – because he himself experienced and processed the case – introduces the story by his logic. The temptation is big, to share the pleasure of success and to represent the case didactically perfect lead to a “moral centralized” study. On the first sight it is good for the reader as well, no reason for doubt, and he/she can be sure that the experience might be useful for him/her as well. 

In order to resist the above mentioned temptation and let the Reader draws conclusions the conversational form was chosen. The story can be seen by the telling, there is few explanations. The Readers are asked to play with the story, the scene and the characters, find the moral for themselves, because probably not this but something similar may happen…

The first conversation: from the mentor’s point of view

Introduce me the boy you are talking about!

Andrew was my student. I was his head master, his English teacher and his mentor. Our relationship started with big “love”. I got to know a sensible, well-meaning boy, who is at the same time very heavy built and has quite a fervid temper.

Is it natural for you that you have a male student and you have emotions towards him? In the teacher – student relationship we usually do not talk about emotions. 

We usually do not talk about emotions and this is a problem because emotions exist. For example – and this happened more than once – if a pupil has broken all the agreements and we still do not fire him, because he is so nice. In this case obviously the emotions works like after an entrance conversation we enrol a child though we have not got logic reasons. 

Is it good in this way?

Not really, but it is good that we talk about it. It is very important for me that we do not fake that it is not exist. We have to aim for deal with our emotions and for this we have to be able to talk about them. 

So Andrew inspired deep sympathy for himself.

Yes, his body full of tattoos and piercings that made this sympathy strange. 

An eye-catching figure.

Eye-catching or even frightening because it was visible that he was strong and we soon got familiar with his fervid temper. But because of his kindness the first impression was positive. My first personal experience with Andrew was definitely empathy. One of his class mate roughly told a girl that she should was herself and she took it very badly. I accidentally heard when Andrew talked about the case with another boy that how bad thing was to hurt that girl. Andrew was kind and sensitive and I was proud that I could teach these kids. 

I want you to forget chronological order, and please talk about the conflict and after that we would see how you reached that point.

In an English class Andrew picked on a boy. This boy was slim and small, but he took heart and something back. Nobody had dared to do this before. Andrew stood up, put out his piercings and said: “Let’s go out in the yard”. Everybody was surprised. The boy wanted to be shown brave because there was not any way back. It was also obvious that I would not let them fight in the yard. I walked to Andrew (at that time we had a very good relationship) held his hand, and told him that we would talk about it later. I managed to make him sit back but before the end of the lesson he threatened the boy that this was not the end of the story. 

What did you feel at that time?

It was frightening and that made me frightened, too. But in the next moment I knew there would not be any trouble. I could trust in the good relationship with Andrew, I knew if I ask Andrew he would stop. So the concrete problem that he beat the boy would never happen. At the same time because of the preliminaries I felt I could not leave it without a word. 

It seems that at this time the classmates were afraid of Andrew. 

I was the head master of Andrew, too. At that time in the classroom Andrew was the emperor (and that was my mistake I know).

Why do you feel guilty? Because you loved him?

I loved him and I could not control our relationship. 

From the beginning of the semester a conflict between the “olds” and the “news” developed and it became more and more serious. We organized a conflict solving meeting. It was in an afternoon and from the 23 children 16 were there. It was very successful – I liked it really because I prefer this method – and the children reacted upon well. We managed to reach that both side put into words their problems. On one side it became obvious that they could not pay attention to the lessons because of the rest who do not let them study. For the others it was more difficult but it turned out - and that was related to Andrew – that those who wanted to study (Andrew at the first place) put the others in their place very roughly and brutally. We made a sociometry, and it turned out that he had a great importance in every sense. He humiliated everybody with no worries – not necessarily physically – and everybody really was afraid of him. 

Till we reached that point that he challenged somebody during an English lesson, the strained relations had already developed. I was in a very strange situation, because – as his mentor – I wanted to know the reasons and helped him, but on the other side as his head master I had to protect my class from him.

How could you harmonize your mentor and head master role?

Very badly. I told the story to the management. We invited Andrew for a meeting where I took part as the head master. So not as a mentor. At that situation I had to choose between the two roles. But I wanted to assure Andrew a protector, so I asked a colleague of me, who also had a good relationship with Andrew. But finally she did not come and Andrew upbraided me with leaving alone him. There I behaved as head master. We told that his behaviour was intolerable. We made clear that the school would not tolerate physical violence and it was also unacceptable that he created a menacing atmosphere in the school. So we talked about physical and mental terror. We made clear that if he beat somebody his school career would stop here. He understood that.

But the even took place. In the school there was a boy about whom it was said that he was a dealer, and Andrew thought that he was truly. Andrew always presented a front against the “users” and once after a dispute he hit that boy. Not so hard but it did not count at that stage. We suspended him but let him do his exams. He would register in the next semester but he did not.

How did you get over that you had to be strong with someone you loved so much? 

It was a central question for us that what it meant for the school. If there was a boy who had such a great reputation and he radiated menace the school should step in and show the students that we protect them. It is very important. I felt we satisfied this need.

What happened with the boy you liked so much what happened with your emotions?

Something overwrote it. I still think that Andrew is a very kind and sensitive boy. But I think this was not or could not be important enough to keep Andrew in the school.

If you meet Andrew now would you do something differently? Could you avoid Andrew’s failure?

Yes, I would do completely different from the beginning. I would treat differently this emotional relationship. It was worse for Andrew that I did not protect him. Moreover, if this emotion did not appear I could defend my class earlier and undeviating. But I think he could only be a boss. If I am the boss he cannot stand it and he fails.

How do evaluate yourself, Andrew and the school in this situation?

This boy has serious problems. It turned out that he was filled with anguish. That was why he was so aggressive because he felt secure only if he had the power. As for me, it was a failure that I, as his mentor could not manage that. I failed as a mentor. But from the school point of view, I could not say it was a failure that finally Andrew left the school because if someone has such a serious problem the school cannot be his psychologist. We found him an expert who helps him because in other way he can never be a part of a society.

4.4. Teacher – student living together

Conflicts in a present-day Hungarian school

The conflicts in the school have changed a lot, nor only their frequency but their content has become more varied. Here we just indicate some essential reasons for this. 

The basic relation in the school, the teacher – student relationship’s fundamental change was sensible from the sixties in Hungary as well, but it was not recommendable to talk about it. The traditional hierarchy was cracking, the teacher’s prestige was not as it had been. The one existing world view covered up the value conflicts between the teacher and student, exempting the teacher from responsibility. It was enough to hammer in the expected answers for the expected questions, they did not want to care about the content behind. Only those trustworthy teachers had real reputation who had their own strategy for managing conflicts. After the political transformation, in the plural democracy only few dared to draw an inference and they had a educational philosophy as theoretical background and nobody has translated these to practical life.

Now it is constitutional right for every teacher to represent his/her values (without forcing his/her own opinion) and his/her duty is – respecting for the parents’ world view (religious, political) – to help the students to shape their scales of values. This is a really hard task, inducing many conflicts and the present teachers have never been prepared for this. The problem became more complex because not only the “social collectivist” view disappeared in the story with the reference points seemed trustworthy. In the recent decade the age of “Big Telling” has finished even in the world as well, and the period, marked with Guttenberg gave place to new, exciting age with unlimited information. The domestic (and the Eastern-European teachers in general) teachers had to face with the post-modern challenges of the school before he/she could do anything with the pluralism generated value conflicts.

The increasing number of conflicts can obviously related to the teachers’ undecidedness that was partly strengthen by the above mentioned reasons. Meanwhile the teacher’s job is to prepare the students for the exiting and hardly predictable future his/her actual and direct expectations do not put emphasis on this. There is no living secure for teachers, there is a competition among schools (meanwhile the need of the child, the society, and real market do not get any attention) makes the atmosphere in the schools bad, and puts marks on the relationship between the teacher and the student. 

Losing job could be a reason for conflicts within the teaching staff. The competitive spirit, still it is motivating can facilitate but it may happen that the gap between the “winners” and “losers” makes the cooperation impossible. Under these circumstances the general tenseness level increases. Moreover, the majority of teachers tend to treat themselves as the losers of the political change and they are distrustful with the more successful colleagues, and with those who were able to be successful in the changing world.

Till the political change the school (the teacher, more precisely the head master) should took the responsibility of the pupils activities, and the family had to subordinate themselves for the schools’ expectations. In the last decade the parents could take back the responsibility for their children (the parents have the right to do so) and theoretically the school should attune itself the parents. The objectivism of the teacher and the parents natural subjectivism puts more weight on this relationship, which has already discharged of the transformation of the changing of the traditional division of labour. It is proved that the path in life strongly depends on the cultural level of the parents (less on the financial level). Beside others the school’s work is behind from the parent’s expectation in this sense as well. That could be the reason why the parents in general are distrustful with the school and the teachers. More and more parents blame the school for overloading the students meanwhile the same number of parents put pressure on the school to increase the requirements. It can be said that not only parents and teachers but parents and parents may have conflicts because of the different expectations and within an institution or class conflicts may arise because of the different financial and social state.

And at last but not at least there are the students who are the target and the meaning of the teacher’s job and the also produce conflicts with their previous experience, different social state, exaggerated or meagre ambitions. These diversities and the fact that a class is a “social compulsion formation” and this formation becomes some kind of society mean a lot of conflicts.

Before the collectivism was overstressed but now the collective education is pushed into background, and its reassessment does not happened. So in this vacuum the community as an educational force plays less part than possible. Partly that is the answer for the appalling (but not surprising) research result that the Hungarian children have a negative attitude towards school, they find dreary, impersonal the school’s atmosphere and they do not really fell themselves good among their classmates. The lack of accepting and protecting, human centred communities participates in the spreading of violence and deviant behaviour. If a child, a teenager, a young man does not find a substance within his family where he can be what he wants to be, where he can feel secure then – because nowadays most of the schools are like this – he becomes extremely defenceless against the different effects. The growing demand for authority and at the same time the danger of manipulations put a great responsibility on the family, school and other educational institutions. 

The experience in handling conflicts could play a great part in the life of the schools. The teacher cannot intervene in world and society processes but he/she can do a lot to shape his/her personality and relations. If he/she is able to manage the conflicts properly, study from these and he/she is able to prepare his/her students for processing their conflicts and problems, he/she will have a greater scope for action. 

Test to teach constructive conflict management

In the recent years there have been several conflict-solving trainings among teachers that targeted to develop conflicts solving ability. At the same time it became a strong need to establish a program in the schools to teach the students to manage their conflicts without violence.

The constructive problem solving ability requires as it follows:

· stable personality, identity, positive self image, decision making ability

· accepting others, empathy, congruence

· fruitful verbal and non-verbal communication

· self assertion, ability to take into consideration the others need

· cooperation, making rules, “fair” behaviour

· ability for concessions, creativity, need for consensus

Only those can establish and develop the abilities necessary for conflict managing who have these and be able to represent the cooperative constructive point of view. 

The basic conditions of the success of the program the deep knowing of the mature level and needs of the given group. What can be expected from the class, what points can they reach in developing the ability depend on the circumstances, experiences of the group and the relationship with the teacher. Of course, the teacher should be familiar with social principles, to understand the processes in the school and to be able to reflect spontaneously on unexpected situations.

The test was not a usual one. Because nobody had tried the way the volunteer teacher wanted to try, we built on their experience, self-reliance and gave them as much instructions as many was necessary for the start. We gave them a schedule, offered possibilities for executing and encouraged them to us their own pedagogical point of view.

We can say the experiment was successful. But the teachers’ experience and qualification guaranteed the program’s operation. The aim was similar but the executing were different.

After a school year it can said that this experiment did not mean more than a concentration on a given topic and awakening of the spontaneous elements. The possibilities were defined by the sphere and the pedagogical conception of the school.

It turned out that first the teacher had to win the children’s confidence no matter how old are they in order to make them care about the question honestly.

It also turned out that tales mean a lot for children and how much energy has  - not only for primary students – in drama pedagogy that has been existing for decades but not used in the schools.

In general we can say that own conflicts – mostly in case of the young – often change the deliberate plans. But in higher classes it was possible to drawn an overall conclusion, a “moral”.

It is not surprising, but thought-provoking how strongly use the emotional world of the teenagers the conflicts with their mates, and how strong is their sense of justice. They can be very effective partners in managing conflicts if the teacher is willing to treat them as equal partners making and running the rules. Of course for this it was necessary that the teacher behaved according to these rules.

A characteristics of the age group for teenagers is the inclination to moralize. They shrink from the sermonizes of the grown-ups, but they like to think about their own experience if they feel that the teacher is really interested in their opinion, they like to talk and discuss even abstract topics.

 Kontyfa Street Primary School, fifth year (Eszter Száva)

Head master lesson:. 1. II., 1999
E: We have a concrete conflict in the class, somebody should summarize this. Who would like to do? Come, Adri!

Adri: This was among Anetts, Anett knocks on the dustbin and asks where Gyuri is. 

E: Who are the characters?

-Anett, Hajni, Gyuri, Szilvi Szarvas (a girl from another class) 

E: Ok, what have you done till now?

- We decided to have a court.

E: The plaintiffs chose three pupils they would accept as judges, here they are:  András, Vallóka, Donna.

Ildikó: I ask Anett what happened?

Anett: We started to play with Gyuri and after ten minutes he did not take it as a play and came in the girls’ restroom and started to kick us then he came to the class “d” said a lot of things and I told him to stop.

Dorina: Anett! What did he say?

Anett: He said us to shut up or he beats us immediately.

Ildi: You, Gyuri what do you thing?

Gyuri: This is not true.

Anett: I think it was bad, because Gyuri almost broke my and Hajni’s head.

Andris: But, Hajni you said you had nothing to do with this matter.

Hajni: I did nothing, Gyuri wanted to kick me, and I stepped on the dustbin, and almost fell and I almost broke my head. I did nothing with him, I do not know why he is angry with me.

Anett: As for me, Gyuri is angry with us because we told him that we would tell it to the teacher.

Andris: Gyuri, tell us why you hurt Hajni!

Gyuri: It was not like this. Szilvi and her friends annoyed me, and I chase them and they ran into the restroom. Then they ran into the class “d”, I ran after them and I fell in a chair. Then I came into the class, sat down, then I went into the closet and kicked Szilvi. Then I told Szilvi to leave me alone.

Donna: Both of you feel guilty?

Gyuri: Yes.

Anett: Partly, yes.

András: Gyuri, tell us why did you kick both of them!

Gyuri: Szilvi? Because they teased and hit me.

Dorina: And is it true that you hit her head on the desk?

Gyuri: I pushed her.

Ildi: I wanted to know how did you dare to go in the girls’ closet if you know it is prohibited even if there is a conflict.

Gyuri: Because I was very angry.

Enikő: I ask Gyuri that I saw earlier that you chase Szilvi, does it anything common with this matter?

Gyuri: It happened earlier.

E: This will be the last comment.

Bence: I would like to know why did not you leave them in the closet?

Gyuri: Because I was really angry.

Dorina: Both of you fee guilty?

Anett: But Gyuri is more guilty

Dorina: And you?

Anett: Yes, me too.

E: Do you know all the important details?
E: Ok, so the court has five minutes.

(After five minutes)

Vallóka: Gyuri cannot go to the assembly hall for a week, not even to the corridor only if it is really necessary.

Dorina: We found Anett guilty as well and she has the same punishment, and if it happens again they cannot go the party.

András: Do the class agree with it?

E: This is not the first question.

Andrew: Sorry, do you accept, Gyuri?

Gyuri: Yes.

Anett: Not me. I don not accept that I cannot go out for a week.

Donna: Anett, what did you expect?

Anett: I don not know right now, but I am not as guilty as Gyuri.

E: May I advise something?

- Yes.

E: It would be bad for everybody if Gyuri cannot go out for a week. Let’s say he cannot go the assembly hall, but if anyone sees him behaves widely in the corridor he may get a stricter punishment. What do you think?

- Good.

Enikő: Anett, why do you feel less guilty yourself?

Anett: Because Gyuri almost broke my head.

Donna: Anett, do you accept what the teacher said, or not?

Anett: Yes, I accept.

András: And do the class accept it?

Dorina: Put up the hands if you accept it!

Vallóka: Majority. Do not accept?...Nobody…Abstain…Nobody...

Manó: Please, Anett tells this thing to Szilvi Szarvas, because or the whole thing is pointless.

Anett: Good.

Andris: So we can call it a day.

4.5. Teacher – parent living together

School – parent conflict management with external help

The study describes the solution of a concrete conflict between the parents and the school and how can a problem be managed. The author let us take a closer look in the methods of conflict managing, tries to draw some conclusions that may help us to be prepared for that task that often has a great liability.

At the autumn of 1999 I was asked to be external helper, a facilitator in solving a problem between the Velence Primary School and the parents.

Usually we think about conflicts as badly managed, acrimonious relationship where anger and temper took place and the conflict solving can only be mutual appeasing.

But this request was not like this. I chose this well managed conflict to introduce because it shows we can handle a conflict without conflict. The story is a positive one, about the Velence citizens, the director, city major, parents and teachers who started to work on their dissensions in time. The fact that they invited a facilitator also shows that they were ready to make compromise.
The point of the debate was that the Velence Primary School is in two locations that are about 40 minutes distance from each other on foot.

From the “village” part of the school where one can find classes from first till sixth the teachers want to move the upper classes into the other part, so called “New-habitation”.

Fore-story

In 1979, five settlements (Kápolnásnyék, Velence, Nadap, Sukoró and Pettend) and the council of Fejér county established a common school that was a big one, for teaching many children with swimming-pool and up-to-date furniture. After the political change these settlements separated and the school, became the property of Kápolnásnyék, turned to be a source for conflicts. According to Velence from 1989 till 1993 the council of Kápolnásnyék did not let to examine the life of the school at the same time the aid for the children became higher.

In 1993 after the separation Velence had not got school. The Velence Primary School, financially supported by the five settlements became the part of Kápolnásnyék. At that time the council of Velence decide to build a school. At the same year there were two classrooms in “new-settlement”, one in the old reformed school, one in the castle and five in the pensioner’s home. First and second class could be found in both part of the settlement, the third class was in the Castle.

They started the foundation with high enthusiasm but within very poor conditions. Beside the shabby furniture a television represented the technique. At the beginning it was familiar. There were not many students and the teachers had a great will to do something. They spent the summer with organization. They local authority established a dining hall near the school, the warm form the kitchen was the heating. According to the village construction the children should not go very far which was important.

A decision was born to build a new school. On the 20th of August, 1994 they got a sport hall and four new classrooms. But the school became small because two classes (from Kápolnásnyék) wanted to continue studying in that school. Within two weeks they built two small classrooms. In this year they started to develop the musician school as well, under the name of Laszlo Herman. They shouldered integrated teaching, there were disabled students as well, a teacher of handicapped children worked in part-time in the school.

But that meant that new classrooms became necessary. After a long discussion the local authority hired for 25 years previous communist camp’s educational building and sport hall. On the autumn of 1995 they shaped there four classrooms, and a year later another four. In the 1998/99 semester they needed a classroom in the village and two more in “new-settlement”. By the next semester they made it. In both parts there are sport hall that all the citizens can use.

The school’s society estimation is good, the citizens give a lot of charity and take part in the school’s programs. The village accept the school, “they can turn to as anytime” – says the manager of the school.

The local authority and the parents meant seriously the school building and that was in harmony with the teachers’ intentions. They organized camps, excursions, visited theatres and concerts. The students reached good positions in inter-school competitions, and the school leaving classes had good result.

The teachers not only work in the village but live there, They take active part in the village life.

The reason of the conflict is that the teachers wanted to move the whole upper classes. They expected less commuting and the head masters could spend more time with their classes. They would like to establish a more efficient teaching, so they need two classrooms in “new-settlement” and local authority is ready to give the money.

The parents want to maintain the current situation, because the children in the fifth and sixth class “are too small” to far to school. They shouldn’t have to cross the road 70 (there is an subway, but it is more safe if the children are not far). The children are in a great emotional and physical secure in the village school. Some parents said that it is better for the children to go to Kápolnásnyék to school because it closer and the children should not cross the busy road 70. If the current situation remains in the “new-settlement”, a geographical, physical and biology classroom is needed.

The problem and the suggestions

The teachers have their own suggestion, they think the upper class should move to the “new-settlement” school. The mayor told the school director and the teachers that he would accept it if the parents accept it. It turned out that the parents do not want it. So the situation turned to be alternative.

Often this is not enough for a real alternative, till the citizens do not put into words what they want in public, many alternative may lost during the decision making. But they organised an open forum to discuss the matter.

Examining the consequences of the alternative solutions

During two discussions we wrote on two papers the arguments pro and contra.

Defining the evaluation points

The evaluation point of view was established unprompted in the management and teachers. They decided to introduce their arguments beside moving the upper classes, they try to convince the parents, but if they do not want the moving, nothing would change.

In the evaluation points the teachers found important “what the parents want” and they considered the school as servicing institution: they tell their arguments and accept the “costumers” wishes. They could do this because the teachers also found important that he parents treated as important values and they are ready to develop these even under more difficult circumstances.

Ranking the alternatives

The ranking was based on the parents’ opinion, majority wanted the current state and they also had to count with those parents who said that they would take their children to the other school. 

Is the solution satisfying? – Answer for the Question

The final decision still has not done, it seems possible that the teachers accept the parents’ opinion and the current situation remains.

During the debate the parents offered the teachers that they were ready to ease the communing (by buying a cheap car for the school), now the parents’ association waits for the school’s request.

Conflict sources

It is important to take into consideration what kind of conflict we have, what could be the sources.

Conflicts due to the information gaps

Information gap, misinformation, different interpretations of information, lack of trust, different points of view and the different use of information in decision making.

In the Velence case any of the above mentioned was perceptible sometimes. The parents did not know too much the alternative scene and the circumstances. The teachers tried to help by organising school parties there so the parents and the children became familiar with it.

During the debate a parent were suspicious that the local authority wanted to save money with the moving, maybe they did not have enough money for developing. But the mayor made clear that they had the money the questions which alternative was the best.

The parents also mentioned that they might have two schools, a parent said a school could not the question of money, so build another one. But it turned out there were not enough children for two schools.

The relation system’s conflicts

Strong negative emotions, misunderstanding, stereotypes, repeating negative behaviour, low-efficiency communication.

I don not know examples for that kind of conflict. But I am always prepared for this that somebody has strong emotions and in this case it is hard to communicate. This situation easily arises in big group discussions, it refers back to that time when on a pulpit high above were the decision makers and it was possible to shout towards them. So, if I have the chance I organises small groups in a room to make small groups communication. In small groups the individual’s responsibility does not disappear. We did here in this way. We introduced the alternatives and asked the small table societies to collect the opinions and one of them told these to the others.

During the debate there was a time when the discussion went in this way when a parent started a rough debate about the calculation against the mayor. I stopped it by telling that it might be another discussion when we have the money and we do not know where to spend it.

Structural conflicts

Different situations, different roles, responsibility, different geographical scenes, unbalanced power, authority, different possession of goods.

In the example the future view depended on the different state of the parents.

Parents

The parents whose children went to the village school drafted their need for secure. Mostly parents of smaller children, who were concerned for their children. But they understood that for further studying the teachers’ more efficient job might be necessary.

There were parents form Kápolnásnyék, who brought their children from the school of Kápolnásnyék because of the teachers here. Due to this they, and their children travel more but they said it was worth it.

The parents presented and not presented made difference. The parents presented had to count with the rest who were distrustful, who taught “anyway what the local authority wants will happen” and did not take part in the decision making, but they would take their children into another school if the situation would change.

Commuting higher class teachers

They were interested in stop commuting and as head masters they could do their job more hard because of the distance.

Primary school teachers

They were interested in reducing the crowdedness but they loved the children so they might be happy if nothing would change. If the authority spends the money on the new part of the school they would get less.

Manager

Member of the local authority, lives in the village, he is sensible of the parents as well. He stayed in the middle during the debate, he understood the primary school teachers but as a teacher he knew why the higher class teachers wanted to move. What was good for the community was good for him, and did not want the institution to be burdened with this parents-teacher debate.

Students

The manager made a survey among the students what they thought about the alternatives. The higher class students felt themselves very good. They had personal experience. They did not really mind that their head masters were not there. The lower class students’ opinions were divided, they did not have personal experience, probably their fellows and parents opinion influenced them.

Mayor, local authority

The state of the mayor is similar to the manager, but he had gone through a sufferings earlier. He was interested in a democratic solution, what was good for the parents was good for him. He prepared the decision of the local authority, the local authority’s decision would be legitimate with this open forum and it would be easier to execute the decision because the society made it. With this he facilitated the forming of civil society and responsible citizens’ behaviour.

Value conflicts

Different values (good, bad, truth, etc.), different points of views

The emotional secure, “the heart’s pedagogy” is an important pedagogical propelling power, the children who grow up in such a surroundings are more healthy, stronger and more balanced. This was a value that made the teachers uncertain, this was the sign of the fact that they understood the parents’ arguments, moreover their pedagogy.

The heart’s pedagogy has an important role in lower class students (according to the parents in the higher classes as well), approaching the eighth class its real alternative is “the knowledge’s pedagogy”, because for further education knowledge is necessary. These value presented by the teachers made many parents uncertain because they realized that this alternative was for the children as well.
That made the decision making real that made the alternatives clear for both side, both representing values. After the decision they tried to establish both.

4.6. Vandalism

Violence in the school and out of the school

The school

The school is located at the edge of a blocks of flats among ten-stored buildings. In the neighbourhood there is a drug ambulance, beside there are some factory buildings. The school was built as a storage shed on a building site when the blocks of flats were built in the seventies. The rooms were not made for teaching, some of them cannot be used for that purpose because other rooms can be reached only via them. Most of the classrooms are even small for that number of students (13-15). The building is shabby, an inner renovation is strongly needed. The classrooms are in two separate one-stored buildings and they share the concreted yard with the drug ambulance. There is appropriate sized sport hall. It has not got much school equipment, videos or slides. They have only the basic stock from maps and other tools. The room where one can find the video is the smallest, furnished with plastic chairs. Another classroom can be reached via this room so it is an corridor at the same time.

In the school there are five eighth classes. From two of these there are the over-age students, they have lessons on Tuesday and Thursday morning. The rest has normal timetable, except Fridays when they have special lessons (crime prevention , health education). The number of the students in a class is not high because the students here are handful. There are Gypsy and Hungarian students as well in the classes. According to the survey 17,5% of the students said that there are Gypsies in their families, but the teachers say more than 30% of the students are Gypsy. 49% of the students was born in 1981, 17,5% before 1981. Altogether 70% of the students are over-aged.

There were several reasons why the students came here. Most of them became over-aged in a normal primary school, it means that because of the failures they were over 16. Another big part got here because of behaviour problems. There are students who studied poorly in other school so they were fired.

It is typical that a new one in this society should earn his/her position. It means physical violence against him. There is only one way to avoid this, if the new one is known earlier. To be known, according to the students is decisive.

Question: And how is it going, when you come to school, what happens?

Answer: Nothing, they know me. I have always come to this school.

Question: And was it important that they knew you?

Answer: Yes. Nobody told a word. But if a Hungarian child comes in, they ask his name and if he says something they do not like they kick him. They do not play.

Question: The rest told it was hard to be a part of the society.

Answer: Not for me.

Question: Not for you? Because they already knew you but that time

Answer.: Maybe.

Question: Probably it is easier for girl, isn’t it?

Answer: Yes, and I have been in several school so I get used to it.

Question: And how did you manage to do?

Answer: I knew most of them, mostly they were my pals.

Question. Anyway, is it important what people do you know…and why is it important?

Answer: If there is a rookie they like to provoke him. There were many gypsies in the school. I am a half gypsy but I knew them. So they left me alone…

The most significant factor in power is strength.

From the conversations and observations it turned out that beside the “official” structure (teacher – student relationship) there is another not official power as well. According to the conversations it is strongly acceptable that two or three students have a great influence in the school. It seems even the students and the teachers recognize their influence. In several cases the teachers treat them as partners in problem solving and they are willing to cooperate. Three factors make their power legitimate. On of the them, probably the most important is physical strength. Beside, they are the intermediate people between the teachers and the students and they guarantee some norms. By determining how anybody should behave in the real world they guarantee the regular rules as well. These rules define a kind of behaviour. Some of the students mentioned it during the conversations. Many of them emphasised that these people are not “leaders”, but their abilities are recognized.

Question: And who is the leader in the school?

Answer: Nobody.

Question: Nobody?

Answer: Here we have not got leader.

Question: Well, I was told there are students of more importance...

Answer: Yes, for example M. and K..

Question: And why they?

Answer: Because they don not tinker. If somebody says a bad word they kick him right away. Or if M. sees that somebody beats a smaller one, goes there and kicks the one who beats the smaller. It is not allowed to kick a smaller kid.

Question: Is it a basic rule?

Answer: They do not hurt the small...

Those people who have influence also attribute the above mentioned characteristics to a great importance when they shape their own cultural identity:

Question: Because the others told me that there is strong rank among the pupils.

Answer: There is.

Question: Have you fought for this?

Answer: No. They are more dutiful for me than the teachers.

Question: What do you think why is that?

Answer: I do not know. I have never hurt anyone in the school.

Question: So how did you get your importance?

Answer: I do not know.

Question: Your personality, or...

Answer: Maybe... I do not know.

Question: And is there anyone in the school who is also an expectation?

Answer: Me and K. Nobody else.

Question: You two? So you are the bosses, aren’t you?

Answer: Something like this.

Question: Something like this? And how did K. become a boss?

Answer: He had a lot of fight…in the school.

Question: So with his force.

Answer: Yes.

Question But you said you did not have a fight...

Answer: Yes.

Question: ...so not with your force.

Answer: No.

Question: So are you better student than the others?

Answer: No, probably they understand me more than the teacher who says something.

Question: So you feel you are a mediator, don’t you?

Answer: Yes.

Question: And with which teachers do you get on well?

Answer: Almost with everybody.

Question: So with whom not?

Answer: As for me every one them is right, I get on well with any of them.

The school has a great value for them, many of them want to come back after graduating. They find the most important that somebody listens them and cares about them. They feel that here they are understood. Usually they do not have serious problems with the teachers (unlikely with their previous schools), they like the majority of the teachers. It seems that the school has take upon some duties from the parents and family. At the same time the students do not like that here they cannot play truant.

It seemed that the members of the two over-aged classes are more independent. This might be a consequence of the fact that they go to school only on Tuesdays and Thursdays, they do not care about the school’s problems, they are only interested in their classmates . Many of them said:

Question: Is there a rank in the school? Among the pupils a leader or something like this?

Answer: No, nothing. There is no leading person who beats the others. I have a classmate, I don’t know you have talked with him or not, but he is, for example that kind, who provokes and fights. But he does it on purpose. He is the only one who likes fighting. The rest is calm like me. So I feel myself good in the school. 

Of course there are independent pupils in the other classes as well. They rather think that in the school the Gypsies are the leaders. 

Question: Is there that made in the beginning of the semester?

Answer: Yes. The Gypsies are the kings. They live near so it is rather a Gypsy school. But, I am here, too. But most of them are Gypsy.

Question: And can you tell me how they chose a boss?

Answer: I don’t know, I think there is no boss. Maybe K., but everyone of them likes troubles. As for me there is no boss. Maybe I am wrong, but…To be honest I don’t care about them. They don’t care about me either.

The family – “Well, God knows when they are at home”

The family, as an integrating and exemplary “institution” in this society is in the background. It is frequent that the students are from one-parent family, one parent died or left the family. They usually have a bad relationship with their foster parents, they have a lot of conflicts. There was a student who said that “I feel shame for my father”. Even in the case of students from normal families it is not unusual that their parents do not care about them, the children do not feel that their families find them important.

Question: And usually when do the family meet?

Answer: Very rarely, because in the weekdays my mother is not at home, in the evenings my father, at the weekends my father is at home and my mother doesn’t. God knows when they are at home.

Question: Do you discuss them your problems?

Answer: No.

Question No? You never talk about things like this?

Answer: Maybe it is a problem, we don’t have a good relationship. I never discuss anything with them.

Question: And what is the problem with your relation? Why can’t you talk with them?

Answer: I don’t know. Maybe I afraid that they don’t understand me.

Question: You think you have problems, they would not accept? So that is why you don’t tell them?

Answer: Exactly.

Question: What do you mean? What are these things?

Answer: I don’t know, I don’t take drugs, maybe the cigarette or the alcohol at the weekends.

Question: But these are not so serious problems. Or the weekend debauchery they don’t tolerate?

Answer: They don’t really like it. I don’t know.

The parents as an example often means a negative example, there were cases when somebody got the drug from their family or they taught him how to steal.

The friends - „We take a stand for each other"

The friends are the ones who can help in a problem or at least they are the ones to who listen to the other one. Every student mentioned that these friendships have primary importance for them. They can trust in their opinion, they take a stand for the other.

Question: So you said if they were killed you wouldn’t care. So, is there anybody about whom you care if...

Answer: If he was killed?

Question: Not killed, but beaten or something like this.

Answer: No.

Question: No? You don’t care about anybody? And if one of your friend is beaten?

Answer: From my friends at home or...

Question: I see...

Answer: This is obvious. I would go and kick the guy. It happened not long ago. Moreover he was not a really good friend of mine. He was beaten and I hit the guy without a word. A friend of mine is in the seventh year the other is in the third…in the secondary school. So there was superiority. So, I went and hit immediately. Why did he beat a smaller without reason? Because he felt bored…I told him if he wanted trouble here I was.

Question: So he didn’t have much time to provoke.

Answer: No. In this case I don’t ask, listen why did you hit him…O go, ask did you hit him? If he says yes, I hit in that minute. But... I am afraid of fighting. Really afraid of, because I am neurotic.

Question: What do you mean?

Answer: My mind starts to go and I am able to kill.

Question: Can you stop it?

Answer: No. If there is no friend to stop me I could kill anybody. So that is why I rather try to avoid it. But I can’t stand if a bigger guy hits a smaller one.

Question: Do your friends take a stand for you in case of...

Answer: Of course.

Question: ...trouble?

Answer: We stand for each other.

Question: Has it ever happened?

Answer: Of course. One for all, all for one.

Question: Really? Is it a policy within the group?

Answer: Of course.

In the school strong establish only around the person with influence. If somebody get into a conflict with them only their friend can get him out of the trouble.

Question: And if somebody got into trouble with them how could he get out of it?

Answer: Well, if he told it to the teacher it became worse, but let’s say if there were more than they could jack up somehow.

Question: So, others help was necessary?

Answer: Of course.

Among the girls a group is established within the school, it seems that the group organized by the common “’sin”, in spite of the prohibition the smoking in the school. In the “illegality” there are two secure hiding-places (they are known by everybody), one is the girls’ restroom and other is the classroom in the backyard. They always have a watchperson who spies the teachers and talks with them if it is necessary.

Strategies of livelihood - „ I worked as blighter beside my neighbour who is a bricklayer...”

In general we can say that the students find casual work by personal relations. The family and friends play an essential part in this case. Almost all of them told that though they work they are not registered. The commonest is that they work as a unskilled workers for a building contractor.

Question: And what else do you do to earn money?

Answer: I work.

Question: Where?

Answer: Where I find job.

Question: Are you registered worker or you know your boss...

Answer: I know him.

Question: Do you know? And what kind of work is it usually?

Answer: I worked as blighter beside my neighbour who is a bricklayer...

It is typical for the over-aged class, too that they work all week beside the school. But personal relations and relatives are also important here.

Question: Anyway when do you work?

Answer: From six in the morning till four in the afternoon. Every day, except Tuesday and Thursday. I am in school at these days.

Question: And the weekends?

Answer: On Saturday, yes. But not on Sundays. It depends on how urgent is the work. It has to be done...

At the verge of crime- „We have to make end meet…”

Beside the working students, some students mostly from the over-aged classes have alternative living strategies. The typical is stealing and business. This has many types from being a dealer to selling technical items or non-ferrous metal. These processes are organized somehow, they have a course. Stealing as a money making activity is accepted in many cases.

Question: And what do you usually do?

Answer: Anything, stealing, robbing. 

Question: And then...

Answer: We need the money…

Question: and you get money from these?

Answer: Yes.

Within the school depending on where the students are from have very contradicting opinions about this question. It seems that family has a great defining role in this issue. There were examples where the parents forced the students to steal. In many cases the social need makes them to steal.

Question: Do your family know what do you do?

Answer: Usually yes.

Question: I see. And do they care about that...

Answer: No…But they put me wise about what to say if I go to the police. They don’t want me to go to prison, but they can’t stop me.

Question: I see.. And your family also do it or they don’t...

Answer: My mother. I go stealing with my mother. There was a time we hadn’t got money for even the bread.

Question: I see...

Answer: We get up at seven, go to the city and steal. Sometimes my mother got 30-40 HUF.

Question: One time?

Answer: Yes.

Question: That is quite nice amount.

Answer: I am not proud of it, but…it was necessary. If I didn’t go with her she would laid me low…because I can steal the best in the family…

But they carry on these activities even if their social state was put in order. These activities are accepted as a financial support for the family. Only the prison has some retarding force.

Question: And do you want to do it in the future?

Answer: To steal?

Question: Yes.

Answer: It is bad to do, but the compulsion….

Question: But now you have money, so…

Answer: Well...my father…Till my father braces himself, he is a shipper…it is hard. But it will be easy after it. Why would I do it if it’s not necessary?

Question: Yes, of course…it is clear

Answer: I don’t want to put myself into prison like the others.

Those who condemn these techniques would do these but their norm system does not let them do so. Some norms are perceptible even in the case of those students who use these techniques:

Question: But doest it mean anything that he is a Gypsy or Hungarian or other?

Answer: We don’t steal from Gypsies.

Question: Why not?

Answer: A Gypsy never steals from Gypsy. Usually doesn’t.

Question: And if somebody stole and it turned out do they arrange this?

Answer: Yes... they do... cruelly...

Question: So it is impossible to steal from the race.

Answer: Yes.

Another, frequent technique is to do business with different technical articles. A variety of this is bringing articles from Austrian clearing and then selling them.

Question: You mentioned earlier that you gain what you need. What do you do?

Answer: Anything. But I don’t steal or cheat or lie. Sometimes I go, but not very often with the friends. We go to Austria when they have clearing out junk. We bring bicycle, scooter, TV, video, coffee machine. We sell it here. From this we have some pocket money. Every week.

Question: Is it worth? Can you find good things?

Answer: You can find really good things. We repair them, clear them. And it is easy to sell them. Beside it is typical to collect non-ferrous metal. Once we found a place with copper. It was a good money, three quintals copper. Beside copper aluminium is also a good money. There is a student who specialized on selling. He has great influence in the school.

Question: Is it hard to find a buyer?

Answer: Well, I have a man who buys everything.

In some cases drug takes part, as well as being a dealer.

Question: Is it good to have a lasting circle of buyers?

Answer: Of course.

Question: And when you dealt with this did you try to get this?

Answer: Yes.

Question: So did you have such a circle of buyers?

Answer: Yes.

Spare time - „In the middle B"

From the interviews it turned out that circle of friends has a great importance in their life. During the conversation many of them told that the relationship with their classmates exist only in the school, they have friends from another society. Primarily from the place where they live, some of them keep in touch with the others even if his/her family has moved.

This kind of friendship lasts till everybody has his own family. After this they usually do not have time for these groups the distance is growing between them or they meet only once a week. Another typical group is the ETO fans. Most of them are the members of the middle B.

Question: And tell me, where did you sit in the stadium, in the middle B?

Answer: Yes, in the middle B.

Question: Isn’t it the focus?

Answer: Yes, it is.

Question: And tell me what do you do in an ETO match?

Answer: We cheer them.

Question: But how?

Answer. We sing, throw firecracker, fight, everything.

Question: Do you always go with friends?

Answer Yes, almost all the centre B is my friend.

Spending the free time during the weekdays and weekends has differences. The weekdays usually have a pattern. In the mornings they are in the school, in the afternoon they are with their friends in the street or in a flat watching TV or sleeping. Often they play football with friends.

Question: Do you play football every day?

Answer: No. On Tuesday from eight till half past ten and on Wednesday from six to seven and on Fridays here in the school. We go out on the weekends.

Question: Could you tell me more? What do you do on weekends?

Answer: Well, usually…if there is an ETO match we go there and after that we prepare for the Saturday night.

Question: And what do you don on Saturday night?

Answer: We go out with friends, womanise, drink, dance, have a good time. On Sundays we have a rest, and we play football in the afternoon.

„And then I went up and bought the dope”

Trying different “stress solvent” techniques has become a part of this culture. Smoking is common, around smoking many groups have been organized. Important cohesive force is the smoking in the girls’ restroom and in a background classroom. Drinking, like taking drugs is usually connected to the weekends, when they go out.

Answer: If there is good hits we drink coffee or mineral water, or we buy some food, but I know everybody from the bouncer till the cleaner. So I go up, buy the dope or I have already bought it and we take with my brother or without him and we dance for five or six hours and we have a rest. Than we dance again and we go home, and I fake as I sleep, but if I had marihuana I fell asleep immediately. If I had amphetamine I cannot eat and sleep for two days. That’s way it goes.

Future plans - „I get the professional driving licence”

Finishing primary school is the ultimate object for most of the students. It is necessary for the driving licence and for some unskilled jobs as well.

Answer: As for me I do not want to study. After finishing the primary school I will join to the army immediately, I get the professional driving licence, and get the driving licence for trucks and camion or God knows what else. So I would get a profession as a driver or something like this. I do not want to study more, because if I take a closer look on it this is 4 year, going to school for four years every day, I will not have time eran money. I cannot live on my parents, I am 17.

If anyone wants further studying he/she has very restricted possibilities. Some mentioned that they tried an entrance exam for computer studying course but they failed. Among secondary schools they would go vocational schools. The students know their possibilities well, they know that they cannot go to other kind of secondary school. Some of the students speak or study German. They want to be more familiar with this language, hoping that with this they may find a better job. Some of them want to work for the family’s enterprise. It is informative that expect one student they do not want a family in the close future.

Violence among girls

In the following we introduce a case where violence appeared among girls. This case is not unique. From the interviews done during the research we can see an aggressive value rank that is typical for students between 14 and 18 no matter if they are boys or girls. In this value rank violence is in the centre place as the only one problem solving method. Aggressiveness increases the prestige within the group. The young do not want to hold back their emotions, they do not want to be tolerate. They see a potential opponent in everybody.

It is really surprising that this behaviour is typical among girls as well. According to experiences the girls are less aggressive than boys. The reason can be found in education because the parents socialize them differently from their childhood. There are different norms and values for boys and for girls. The model for girls is different from the strong, brave model of the boys. The appearance of violent behaviour among girls means that they take over the male’s model. To introduce this I used the interviews I made with the characters of the case, the mother of the hurt girl and the principal of the school.

About the school

The story took place in a small town near the country border, the participant are usually girls between 15 and 16. Most of them are studying in the secondary school of the town. The secondary school and the specialized secondary school is the biggest secondary educational institution in the county. In the autumn of 1998 they had 1110 students in grammar, specialized secondary, vocational and correspondence classes. Before the school had only vocational and specialized secondary education, but as the number of the students went down they made wider the variety of classes and now they have specialized grammar school education as well (fireman – disaster specialist, policeman, border guard and custom officer). The school earlier was an institution for students with weaker abilities, this has changed a little with the grammar education, but because of the few applicants they have not got the chance to select. The vocational classes are the problem classes. In the case of these students the disciplinary procedures and the parents who do not even go to these procedures are frequent.

In the school to sanction principal contravention they have disciplinary procedures and in milder cases warnings. The students can get the rap only for what they did in the territory of the school.

Introduction of the case

The studied case has several events. The student who was unlucky was the fifteen year old Móni. At the first time, an older girl beat and pushed her into the canal behind a discotheque about eight o’ clock in the evening. Seven girls saw the case but nobody helped Móni though some of them were her friend earlier. After the beating they made Móni to go in the discotheque, she was spattered all over with mud to put her to shame. According to some girls the whole thing started with Móni who spread lies about the rest. To use the words of a girl Móni played hell with all of them. In the next case a classmate of Móni smacked her because, as stated, she called her a fool. The next case happened in the bus station when two girls, who were there at the canal beat her very roughly and put her to shame in front of the others. The reason for that beating that Móni did not give back a piece of cloth she lent. The last one was when she got a slap in the face because of a previous case. The girls were punished only for the smacks in the school, two of them got a warning, one a strict censure.

Izabella, one of the participating girl tells the story as it follows:

“At a week end we had a telephone call. A friend of my sister called us to tell that they were going to beat Móni. Mariann, my stepsister, asked who wanted to beat her. Her friend told that Annamária wanted, because Móni made some troubles between a boy and her. We found the girl, who wanted to beat Móni. Móni wanted to take away off my boyfriend at that time. She told me but later she denied everything. I was angry because of this but we did not want to hurt Móni. When we arrived there the girls’ band, Annamária and two other girls, who wanted to beat Móni was there. We asked Móni why she said what she said. She denied everything. Annamária told her that she heard that Móni called her a bitch. She denied everything and Annamária became really angry. She grabbed Móni’s hair and took her beside the discotheque. They started to quarrel. We also asked Móni what this cracking was and why she made such a big misunderstanding that because of that I made my ex-boyfriend beaten. I was very angry about her, but I did not want to beat her because that would cause trouble. But Annamária beat her at the canal. I was there, and my sister, her friend, who was also a little girl like my sister and Annamária, Szilvi and Nóri. We were seven but nobody quarrelled with Móni only Annamária and me.

Annamária told her if she went into the canal on her own she would not beat her. There were seven girls, from five she played hell, told lies or about boys. Annamária, who becomes angry easily pushed her into the canal. But she became wet only till her knees. Then she came out of the water. Annamária beat her very roughly, kicked her head everywhere. We went back to the discotheque and Móni came after us and cried. We stopped and Annamária told Móni that come with us, have a party! And she took Móni to the discotheque. Then Móni went home somehow I did not care about her.

But later other things turned out, for example Móni stole a pullover of Mariann and did not give it back, so Mariann told something to Móni, and Móni called her a bitch. Mariann heard this turned around and gave her snack. She is quite a meek girl, but at the precise moment when she heard it she smacked her. That happened in the school.

After this, two other girls, who were the classmates of Móni and were presented at the canal, beat Móni in the street. Móni and Timi were friends earlier. As I heard first Timi beat Móni twice or three times and then Nóri also beat her several times. It was stated that they beat Móni because she did not give back the top she asked from Timi earlier. There were some boys. The girls took off the top from Móni and beat her several times. The boys did not interfered, moreover they encouraged the fighting girls.

The last drop was when I talked to Móni in the school. I asked her about that thing that she wanted my boyfriend. And she even told that I was a bitch and go hell, so she said many bad things to me. Though I did not even touch her. I told her to tell me face to face what she had told earlier. There were her classmates and they said yes, you said this and that. She denied that she wanted to take my boyfriend. I told that she even wrote it down. She wanted to have sex with my boyfriend. But now she denied everything. I told her that I would bring the letter into the school. She was frightened and I was very angry. She trembled and I gave her a smack reflex-likely, because she denied and denied. But it was only smack. Móni did not even want to go the principal, but his brother, who was in the same class with her, because they were twins, pulled her in the office. Móni did not want to go there because she feared. After twenty minutes the principal wanted to se me.

Before the disciplinary process I threatened Móni. I told her if I fired from the school I would kill her. They asked during the process that I meant it seriously. My answer was definite, of course. During the process we told everything, why we beat Móni several times. Now the parents thought that we were the blameable. But if five people beat another one, maybe that one can be the guilty as well. Or she is.”

Móni told us what happened in the bus station:

“Timi hurt me at the bus station with Nóri. There were some boys but they only gave advises what to do with me. Timi invited me there with a trick. She asked me to escort her home. They beat me because I called them bitches and I sent them to hell. They did not let me go till I did not confirm these. They forced for four hours. They poked at me with a stick, and Timi wanted to cut me with a glass. If an acquaintance came there they told her that Móni has said this and that. There was a homeless sitting on the bench and they made me to eat from his plate. They invited my friend, Dóri and made me to call her a bitch. So Dóri gave me a smack.”

Violence as a value

Even the events themselves point over the level of the usual controversy among girls. The frequency of the similar cases show that this kind of violence is always in the life of the girls, it is an accepted way of behaviour. Móni told this about the case:

“Fighting is quite common, but I have never thought that they did something like this with me.”

From the interviews it turned out that there was a group in the school who fought regularly. Often these cases are connected to boys, but almost anything can redeem this reaction, for example the way the other one dressed. Izabella told this about that: 

“I belong that group who fight a lot. There were two girls in the discotheque and my friends showed me how these two girls looked like. I did not look down anybody, there financial state can be different, so that is why they dress like that, but their behaviour was suitable for that discotheque. Everybody surmised them, the whole discotheque. They ran, up and down, they acted, but they were young, about in their eighth class, I think. Many girl came to me and asked who these two little girls were. I told them that I do not know. A friend of mine told me that she would go out and beat both of them in the same time. She was like me, not too strong but these girls annoyed everybody with their behaviour. Even the boys told us that hey would get them out. My friend and I danced in before the box where they sat. When they came out of the box, my friend pushed both of them. Though this friend of mine is shorter than me and very slim. She told me that she beat both of them. I told her I do not care because I could not fight because this was after the Móni’s case. The two girls went out and all my friends went out as well. They told them, but mostly to the older one, because she behaved very simple that do not come here anymore or they would be beaten. A girl hit the taller girl’s head from the back. Two girls started to run away. We ran after them with a friend of mine. The taller girl disappeared somehow and we only found the smaller one. The other girl told this girl that if she did not bring with her next week her friend she would be dead. She was so frightened that she almost cried. Then I went after her and told her that she could come anytime the others wanted her friend. Then Annamária came and she told the same but she added if she did not bring her friend she would die. Since then we have not seen any of them.

It happened that they beat girl they did not like. An older girl, about 23 was beaten last time. This girl is quite fat but she wears top and she rolls up her jeans so high that everybody can see everything. All in all, she looks disgusting but she does not care about it. She hit everybody’s eye and a girl sprinkled her during dancing with one or two bottles of soda. A friend of mine, who danced not far, became very angry because she also became wet. So took Ica – the girl, who was sprinkled – into the restroom, shouted with her then took her into the yard and beat her. Whatever Ica said she shouted on her why she spoke her like that.

That is way it goes if a regular band goes to the same discotheque. If I go there I know 80% of the others. We know each other. We filter out those who are not the member of circle of friends. We protect our area, anybody cannot come in. Those who look like us can stay. First they check the newcomer how he/she dances, what he/she wears how he/she behaves. If any of these criteria does not satisfied they drive out in a way that he/she would never come back again. They usually send away those who look simple, or they try to please because we are not that kind. If a girl has a problem an other girl than she tells it to her friend and this goes around like a chain. So finally two groups are formed and they beat each other.

Anyway, in the town may people are pugnacious. The boys, when they drink, but the girls do not drink they prefer drugs. Of course the boys as well. Many friends of mine take drugs regularly. Stamp, hookah, joint, andaxin, amphetamines. I tried only the joint twice but it was a very bad experience.

Though the spreading of violence becomes typical in the whole society, it is even more significant in the case of those teenagers whose families are not a supporting one. Like in the case of any kind of deviant behaviour, in violent behaviour the family problems or missing family plays important role. In the cases described here the majority of the girls do not have stable family background. Because the role of the families decreased and the same time the importance of the contemporaries increased the teenagers took over and picked up the value rank of the others without reserve. The mother of the beaten girl, Móni, also attribute a great importance to the family background. She said the following: 

“I trusted in that Móni would never does things like the others who do not have a settled family. Unfortunately every one them has a very bad family background. I told Móni that her family is not that kind. Thanks God we have a good family. Our children grown up in it. We do not want them to go through those bad things we went through…”

As an example of the unsettled family we mention Izabella, who is a pugnacious girl and she got the most serious punishment in the school. Izabella is over 16, she is studying in the police class in the second year. When she was born her mother was 17 and they lived in Yugoslavia where his father lives. The parents lived together for one and a half year then her mother brought her to Hungary. But his father stole her and only with the help of the police could her mother find her. Though her father has not seen her for five or six years, he pays the child support regularly. Izabella wants to work in the summer and she wants to spend the money on finding her father.

When they moved to Hungary they lived with her grandparents for a long time and they bought a council flat. Then after two years they moved to the county town because her mother met a man. When the school started Izabella moved to the youth hostel, from where she was fired three weeks before the end of the semester. At this time her mother was very ill, she went through several interventions. After one and a half year they returned to that town and for three months they lived with her mother’s life-partner. The mother works for a Ltd, she packs rings, she is a semi-skilled worker, and she often does night shifts. In this year Izabella will probably fail and she had several authorized and unjustified absence. She said that she did not go to school because she had family problems and she was depressed.

Her mother let her to discotheque since she was 14 and she has never had to come home in time. Now, because of his foster father, who brings up his daughter more strictly, they have to go home till half past three in the morning. Now she goes out every weekend. She was 13 when she first smoked. Her mother does not prohibit smoking, moreover sometimes she buys the cigarette for her or she asks cigarette from Izabella. Izabella does not eat much, she does not have breakfast at home. She gets 200 HUF every day for food but she spends it on cigarette. On Fridays she gets 500 HUF and on Saturdays 700 HUF for discotheque.

Noticing and evaluating conflict in secondary schools

The methodological base of the survey was done by Marta Gutsche Dr., who lives in Germany and she made a research in the schools of Potsdam in order to describe the possibilities of developing and extending the social and behaviour competence in the schools.

The questionnaire puts emphasis on the circumstances and processes of the school life that have an important role in shaping the students’ attitude and behaviour and are leading to the conflict free solutions of the social problems. It takes into consideration that in this age the “self-trying” is very important so it would be unreal to convince the students that in the world everything happens without conflicts and violence. So the aim is rather to develop the ability of communication and debating ability in order to make them able to recognize and manage the conflict situations. The questionnaire had 34+1 question and 16 subtopics.

The survey was done in November after that in a Debrecen grammar school form the offered topics the head master and schools’ management found it the most helpful. 

The questionnaire was done by 225 students from the eleventh and twelfth class (151 girls and 74 boys). So the data of the questionnaire is introduced according to this. We present the following ten from the subtopics:

• the importance of the school and the graduation for the students,

• evaluation of the sphere of the school and the teachers – from the students point of view,

• the above mentioned evaluation in the case of a class,

• the student’s position in the class,

• the teachers’ problem solving competence,

• the expectations from the teachers,

• recognising aggressive, intolerant behaviour,

• evaluating and managing conflicts within and out of school, 

• negative ways of behaviour, estimation of uncomfortable situations,

• describing the mood of the present and the future.

The school and graduation has a great importance for the students. 144 students want to study in a university and 79 in a college and two want to get a profession after graduating from grammar school. Their school achievement also reflects this: 37% of them is above the four average, 39% of them have remarkable result and 9% of them are excellent. There is nobody under the three average. 180 students find studying very important, 41 of them important in the view of their future, 3 of them found it less important for only one student it is not important at all.

137 students found the school extremely good, 73 said it is acceptable, 3 students did not give answer and 18 students said “nothing special” about the school. Most of the students found the school’s approachability and the student-student relations “good” or “quite good”. They had different answers for the question whether in the school there are violent and aggressive games: 45, 45 said there is nothing like this, 50,7% said that it may happen sometimes and 4% (that is nine students) said that it happens often. They also have very versatile answer about how the teachers prepared for handling students problems. 44,9% said that in general the teachers know about the students’ problems and 6,7% said that they know everything about the events, since 41,8% thought that the teachers are hardly and 6,6% said that the teachers know nothing about these matters. 

Evaluating the sphere of the class, 91,6% said that class community is “very good”. But in the case of the relations they were different, 40% said that understanding and good relations are the main features of the class, 23,5% said there are students, who “do not fit in” and 29% said that there are smaller groups in the class, almost 8% said that the class is bad or disinterested. There are more negative answers if they talk about the direct relations of their mates.

Evaluating their own positions 86,7% “get on well” with many people, 13,3% have a good relations with few students but everybody has a kind of “usable” relation. Of course, in case of personal problems the contemporaries have advantage. To initiate a teacher in a problem is impossible for 51,6% till 47,6% wound find a trustable teacher. 58,5% of the students would initiate the head master but 42% would not turn to the head master. They would tell their personal problems to a subject teacher less often, though almost 10% can imagine a confidential relation with more than one teacher. There is an interesting duality: they would refuse concrete intervention but they are more accommodating for a possible participation. Moreover, from the female and male teachers and from the young and old teachers they would choose the older teachers, without taking into consideration the gender. But the most of the students do not want and are not able to make decision from that point of view. At this question 70% gave the above answer.

The students were satisfied with the teachers’ problem solving ability and bent. But there is a slight difference in the questions about the real situations. From the students’ side the ability of independence and initiation assumes the acceptance of the teacher as a leading person.


Table 1.

In the last semester these topics were mentioned during the lessons


Name of the topic 
Yes
No

Helping, reciprocity within the class
55
170


Student-student relationship
109
116


Order and discipline in the school
191
34


Violence among teenagers
22
203


Rights of the students
201
24


Spare time activities in and out of school
58
167


Poverty
7
218


Refugee question
7
218


Law of Education
96
129


Environmental problems
38
187

The topics about what they would like to talk about are the open undertaking of the conflicts (31,6%) and common spare time activities (49,3%). Helping the other in studying and maintaining relations have a very low indicator: 12,4% and 27,1%. In studying, according to their average, they do not need help, they are rather in a competitive state. But how much they need help in maintaining relations is still a question. None of the students needed other topics to talk about. 

Talking about what they expect from a teacher, they think the teachers in most cases are “rarely” and “sometimes” unfair (38,2% and 41,3%). 9% said that they are “never” unfair and 11% (that is 25 students) said that “often” and “quite often” do they feel that the teachers are unfair with them. As it turned out that students have a greater sensitivity and there is a high requirement level so they need from the teacher to “mind” them. During the every day work it puts a great psychological effort on the teacher and the student as well.

TABLE 2

Development of expectations



less
not
no

The teachers pay attention to what is interesting 

for the students during the lesson

 
209
14
2
-

more spare time activities 

with the teachers
26
98
95
5

give the students more useful

information for life
170
45
7
3

pay more attention to the students’ request
207
16
1
1

strive more to make the students to 

understand the curriculum 
216
7
1
1

do make opinion about the students

from the outlook
209
8
5
3

do not take the critics badly
181
39
3
2

ask for the students’ opinion

about the lessons
159
54
9
3

be more fair
200
20
3
2

do not have prejudice
214
8
2
1

After evaluating the answers for aggressive and intolerant behaviour within the class 177 students said that there are students who have to stand the others’ razz but 47 said that they did not recognise this. For 26% it is acceptable, 33% do not agree with it, 40% said sometimes it is acceptable to take the piss out of a classmate. Knowing that in this age it is not easy to separate worth considering critics and harming remarks behind the answers blend content may hide.

TABLE 3.

Typified presentation of the persons who can be criticised

I think I can take the piss out of…
yes 
no 
I do not know 
no answer 

the pushy 
100 
80 
37 
8

who talks himself up 
172 
23 
22 
8

the puny 
73 
94 
50 
8

the far right 
35 
81 
98 
11

the far left 
33 
82 
98 
12

who has glasses 
7 
201 
6 
11

the foreign 
11 
196 
8 
10

the apple-polisher 
166 
27 
22 
10

the disabled
10 
199 
6 
10

the punk
40 
136 
38 
11

the troublemaker 
166 
30 
20 
9

In recognizing and managing in the case of open conflicts the students prefer the peaceful solutions. 80% sooner or later discuss it, 7% stitch it up in himself and 6% can accept the hierarchical solution or even assault and battery. According to the students in the recent period there were small quarrels (63%), frequent small wrangling (24%), absolutely peaceful environment (6,7%) and 5% said that conflict reached such a point where there were assault and battery. There are significant differences among the classes.

Everybody can count on his/her family, friends and relatives in problematic situation and they take this opportunity. Seven students said he/she is not understood, they said there is nobody around them with whom they could discuss their problems. Among them only one said he/she could not get any help.

TABLE 4.


Evaluating negative behaviour and uncomfortable situations


not a 
quite bad 
very 
no

Type of behaviour 
big deal 

bad 
answer 

intended disturb of lesson 
88 
112 
22 
3

molest the girls 
37 
47 
139 
2

fighting 
37 
87 
98 
3

fighting with injury 
10 
39 
173 
3

play truant 
119 
74 
28 
4

vandalism 
14 
71 
137 
3

annoying others 
57 
110 
55 
3

hurt somebody for an opinion 
16 
73 
133 
3

hurt foreigners 
12 
32 
179 
2

blackmailing others 
7 
16 
200 
2

not to help the weak 
21 
132 
70 
2

cheating, gossip 
49 
110 
63 
3

steal from shop 
7 
47 
168 
3

steal from a mate 
4 
18 
201 
2

Almost two third of the students are satisfied with the present and future state, almost 20% are rather discontented. The students feel discontented mostly because they do not have spare time (95 students), they are lonely (50) or feel bored (54). Some mentioned conflicts with mates, family and teachers (school: 38 students, family problems: 21 students). 

In their future plans they are optimistic with some reserves. Absolutely optimist 59 students, 120 optimist a little and 6 students are very pessimistic. 

The answers of the students show a balanced school sphere with some extreme cases. At the same time this balance suggests serious sensitivity that can be explained as a feature of the generation. The original aim – to develop the school’s activity – would be successful because of the students’ feedback. 

