1. School System

1.1.  School types, educational periods, compulsory schooling, admission criteria in the different school types

There have been significant changes in the education system of Hungary in the 1990’s. Similarly to the process previously occured in the developed world, in Hungary education is gaining an increasing importance in the establishment of social and economic development, a better quality of life, social mobility and individual careers.

As part of Hungary’s preparation for entering the European Union, it is important to take into consideration the expectations towards education and the demands of the national and international labour market. It is of outmost importance to enhance the educational level of the population with ensuring equal opportunities, and to update their knowledge through lifelong learning, providing education appropriate for the changing demands, as well as by the mans of re- and further education.

The Public Education Law 1993 determined 16 years of age as the age limit of compulsory education and that of primary education. Therefore it determined the primary school as a 10 class basic school. In parallel, it allowed to enter secondary education at the ages of 10, 12 and 14. The modification of the Public Education Law in 1995 defined primary schools as 8 class schools again, but it also allowed for divergence. The structure of the changing Hungarian school system, in which schools having more different profiles within the institution are more and more frequent, can be modelled in the following table. The term time – except for the years of the basic erudition exam, the secondary school final exam and the vocational exam – consists of 185 teaching days.
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Admission criteria for primary schools
In 1996-1997 a school survey conducted by the Research Centre of the National Public Education Institute studied the selection procedures of primary schools. Although these data are almost 6 years old, they are still interesting in some ways because at that time primary schools had the possibility to use different filtering methods freely. This gave us an insight into the admission and filtering procedures of primary schools.

1.2. The school as an institution, its management and leadership models, maintaining system

Management and leadership model

The Teachers’ Board – which is the community of teachers at an education institution – is the superior deliberative and decision making body in educational issues.

The members of the Board are all the teachers of the school, its financial director as well as employees who directly assist the teaching activity and have higher education degrees.

The management and leadership model of schools:
















The possibility of establishing and maintaining schools is assured. Natural and private individuals, foundations, economic associations, ethnic organisations can establish schools if they are able to provide the necessary personal and financial background determined by law. Public education institutions are financed by several sources. An educational institution can receive state funding in various ways: the majority of funding is the so-called normative funding, which is different at each educational level but independent of the maintaining organisation and depends only on the number of students. Therefore running the public education system is the task of the state, studying in the public education system is free and compulsory.

1.3. The different school institutions and their characteristics

Student number limits of classes and groups, the organisation of lessons and other activities outside lessons:

Student number limits

	
	Average number

of students


	Maximal number

of students



	Kindergarten


	20
	25

	School
	
	

	a) 1-6 classes
	21
	26

	b) 7-10 classes
	25
	33

	c) 11-13 classes
	30
	35

	d) Theoretical training at specialised secondary schools and vocational schools in the vocational training year
	30
	35

	e) Practical training at specialised secondary schools and vocational schools
	8
	12

	f) Vocational theoretical and practical training at art schools and specialised secondary schools of art
	10
	15

	g) Basic level art training
	
	

	Institutional training
	10
	15

	In the field of music
	10
	15

	In other art fields


	15
	30

	Student hostels
	
	

	Student hostel learning
	25
	27

	Other times – divided by sex and building, an average number
	100
	120


Number of students per teacher in primary education

	Above 20
	

	Turkey
	27.6

	Ireland
	24.4

	The Netherlands
	22.4

	United Kingdom
	21.7

	Germany
	20.4

	Between 15 and 20
	

	France
	19,3

	USA
	19.0

	Greece
	19.0

	Finland
	18.0

	Spain
	17.6

	Switzerland
	15.3

	Norway
	15.0

	Under 15
	

	Belgium
	13.2

	Luxembourg
	13.0

	Sweden
	12.4

	Portugal
	12.1

	Austria
	11.8

	Hungary
	11.2

	Denmark
	11.2

	Italy
	9.9


Source: Education at a Glance

Kindergarten

Although the ratio of children attending kindergarten has increased since 1990, but still their number has decreased because of the demographic decrease of the age group.

The number of kindergarten between 1990-2002

	ACADEMIC YEAR
	NUMBER OF KINDERGARTEN

	1990-1991
	4718

	2001-2002
	4633


The number of children attending kindergarten between 1990-2002

	ACADEMIC YEAR
	NUMBER OF CHILDREN

	1990-1991
	391 950

	2001-2002
	342 285


A kindergarten can be funded by the state (settlement, county, local government of the capital, publicly financed institution), church, denomination, foundation or natural person. In 2002 94% of them were state funded, 2% maintained by church or denomination and 4% by foundation.

The utilisation rate of the institution was the highest in the state funded ones, although the ratio was almost 90% in the institutions funded by foundations. The number of children per kindergarten teacher was the lowest in institutions maintained by counties or the local government of the capital. Here the group sizes are the smallest, too.

Almost all of the kindergarten teachers – 99.8% - are women. Its reason is partly in connection with the characteristic of this profession: among the public education institutions this is the place where the parents and especially the mother must be substituted during the day. Another reason for women choosing this profession is that among the intellectual professions this is one of the jobs paying the lowest salaries.

DATA OF KINDERGARTEN CLASSIFIED ACCORDING TO MAINTAINER 

IN THE ACADEMIC YEAR OF 2001/2002 

	NAME
	TOTAL
	LOCAL GOVERN-MENT OF A SETTLEMENT
	LOCAL GOVERN-MENT OF COUNTY OR CAPITAL
	STATE FUNDED INSTITUTE
	STATE TOTAL
	CHURCH
	FOUNDATION

	NUMBER OF INSTITUTIONS
	4633
	4151
	111
	91
	4353
	89
	191

	NUMBER OF CHILDREN
	342285
	314837
	6221
	7718
	328776
	5988
	7521

	NUMBER OF KINDERGARTEN TEACHERS
	32327
	29351
	720
	840
	30911
	597
	819

	NUMBER OF GROUPS
	15502
	14114
	346
	363
	14823
	265
	414

	NUMBER OF PLACES
	353801
	324104
	6474
	8062
	338640
	6592
	8569

	UTILISATION PERCENTAGE
	96.7
	97.1
	96.1
	95.7
	97.1
	90.8
	87.8

	NUMBER OF ROOMS
	15421
	13973
	348
	367
	14688
	267
	466

	NUMBER OF CHILDREN PER GROUP
	22.1
	22.3
	18.0
	21.3
	22.2
	22.6
	18.2

	NUMBER OF CHILDREN PER TEACHER
	10.6
	10.7
	8.6
	9.2
	10.6
	10.0
	9.2


Primary school

The pedagogic program of the school contains the principles, objectives, tasks, tools and procedures of the education process. The local curriculum is part of the pedagogic program, which determines the subjects, their content, objectives and requirements. The pedagogic program is to be made public. Parents are to be informed at the end of the school term about the course books and school equipment that are necessary for the next academic year.

The regularity, that the characteristic of economic and social development is the enhancement of educational level generation by generation, prevailed in Hungary up to the 1970’s. From the mid 1980’s the number of primary school students significantly decreased because of the fall in birth rate. In 2001/2002 22% - 266 thousand - less students started primary school than in 1990. 

According to Mihály Andor, education sociologist the primary school said to be unified has never existed. There have always been better schools, the only school of the village could never compete with the elite schools of the city having several educational institutions. Under the cover of the unified primary school policy such a school system was formed long time ago, that differentiated students on a social basis. Zoltán Báthory’s experiments also show that in the Hungarian school system the difference among primary schools is even bigger than among those of other developed countries. 

Year by year the ratio of students unable to complete their studies without failure and year repetition has increased. It is estimated that almost 10% of the population is unable to write except for his/her name. Surveys researching into reading also indicate that almost 10% of the adult population did not learn or soon forgot to read and write. 
DATA OF PRIMARY SCHOOLS BETWEEN 1990 – 2002 

	Academic year
	Number of institutions
	Number of primary school students
	Number of teachers

(full time)
	Number of class-rooms
	Number of students per classroom
	Number of students per teacher

	1990/1991
	3723
	1,177,612
	96791
	49842
	22.6
	12.2

	1994/1995
	3814
	985,291
	89939
	47578
	20.7
	11.0

	1999/2000
	3897
	972,901
	89424
	52526
	20.3
	10.9

	2000/2001
	3875
	960,790
	89750
	43500
	20.1
	10.7

	2001/2002
	3852
	947,037
	90294
	43195
	19.8
	10.5


Although the number of primary school students was 20% less in 2002 than in 1990, concerning the number of schools there is a 3% increase, that is 129 institutions more in 2002 than in 1990/1991.

Primary schools can be funded by the state (settlement, local government of the county or capital, publicly financed institution), church, denomination, foundation or natural person. In 2002 94% of them were state funded, 4% maintained by church or denomination and 2% by foundation. 95% of students attend state funded schools, 4% of them church schools and only 1% of them goes to institutions maintained by foundations or natural persons. The biggest classes can be found in schools maintained by state funded institutions and churches or denominations. 

The number of students per teacher is the lowest in institutions maintained by the local governments of the county and the capital. The smallest classes are in foundation schools – they hardly have 15 students in a class.

87% of teachers working in primary schools are women. There is no significant difference in the ratio of sexes among state, church and foundation schools, since the ratio of female teachers is 87% both in state and church schools, and it is over 80% in foundation schools. The teaching profession is becoming more and more feminine which also causes a loss of reputation and prestige. In the 1960’s only 62% of teachers were women, in 1970 it rose to 73%, in 1980 to 80%, in 1990 it reached 83% and in 2002 it was 87%. While in the 1960’s one third of teachers were male, nowadays it is hard to find male teachers at schools.

DATA OF PRIMARY SCHOOLS CLASSYFIED 

ACCORDING TO THE MAINTAINER, ACADEMIC YEAR 2001/2002

	NAME
	TOTAL
	LOCAL GOVERN-MENT OF A SETTLEMENT
	LOCAL GOVERN-MENT OF COUNTY OR CAPITAL
	STATE FUNDED INSTITUTE
	STATE TOTAL
	CHURCH
	FOUNDA-TION

	NUMBER OF INSTITUTIONS
	3,852
	3,289
	214
	108
	3.611
	150
	91

	NUMBER OF STUDENTS
	947,037
	815,884
	46,774
	38,770
	901.428
	35,671
	9,938

	NUMBER OF TEACHERS
	90,294
	76,175
	5,654
	3,661
	85.490
	3,602
	1,202

	NUMBER OF CLASSES
	47,865
	40,936
	2,808
	1,759
	45.503
	1,683
	679

	NUMBER OF CLASSROOMS
	43,195
	36,754
	2,503
	1,577
	40.834
	1,671
	690

	NUMBER OF STUDENTS PER CLASS
	19.8
	19.9
	16.7
	22.0
	19.8
	21.2
	14.6

	NUMBER OF STUDENTS PER TEACHER
	10.5
	10.7
	8.3
	10.6
	10.5
	9.9
	8.3


Problems in the primary school, drop-out of students

The drop-out of a student means that someone leaves school before time, without any qualification.

One of the biggest problems of public education is that it could not erase illiteracy and school failure. Even well-off education systems face the problem of school failure, the drop-out of students and that of illiteracy. At the end of the 90’s the estimated ratio of students fallen behind was 10% in Great Britain and Ireland. Even in the education systems of developed countries every tenth student is not able to meet the requirements. In 2002, while 100% of the age group was examined, 9% of them did not finish the 8th class (last primary school class).

The characteristics of drop-out

- The parents of students repeating a school year or dropping out also have low level of education.
One of the explanations to this issue is that the culture acquired in the family and among friends is so determinant that even school education cannot change it.

Over-aged or dropped out students lack the abilities which are valuable and essential in a market economy, e.g. language usage. Besides language usage, the acquisition of other knowledge taught at school depends on the cultural habits of the family, and even on the frequency and topic of family conversations.

· Weak communication skills, problem identifying and decision making skills are usually accompanied by inadequate learning will. People who drop out of school – or exclude themselves – often do not see any sense in learning since a school certificate does not necessarily leads to getting a job.

· The majority of students repeating a school year cannot even cope with the material of the first class. Therefore, the first failure creates a negative attitude towards learning in them, and as a result they reject everything that is in connection with school.

The majority of primary school students get stuck in the fifth class, when they are not able to meet the requirements of the senior classes. Students repeating classes more times find themselves in a completely hopeless situation.

· Dropping out is not only a public education problem, but it also has serious social consequences. The life of people who do not finish the last class of primary school takes a very disadvantaged turn. They have almost no chance to get a qualification, therefore they become permanently unemployed or they take the worst paying and hardest physical jobs. A high percentage of them are permanently poor, many of them are previously convicted or alcoholic.

László Laki has studied the life path of people not finishing primary school. The majority of these young people lived in small villages or towns. Hardly any of them had skilled or intellectual worker parents. The ratio of the gypsy minority was high among them, which indicates that within the gypsy population the rate of youngsters not finishing primary school is even higher than the average.

Based on the above-mentioned findings László Laki concluded that the low educated, mainly poor stratum of society is likely to remain disadvantaged for all life and it transmits its low level of education and poor financial conditions to the next generation.

The reasons of students’ unsuccessfulness

The results of researches conducted in this field show that the unsuccessfulness of students at school cannot be derived from one problem, it is rather the correlation of different problems that strengthen each another. (Radó, 1997)  

Disadvantages originated from family background and family socialisation

The inequality in the “utilisation” of school possibilities is mainly originated from the parent’s occupation, primarily from the school education of the father. International researches have proved that the effect of the family background is the strongest at the lower levels of education. (Mihály, 2000)

Language disadvantages

The difference between the language used at home and the one used in the classroom makes students’ learning perspectives harder. From this view a sociolinguistic field has been developed, which examines the effects of different language usage on the successfulness or failure of students at school.

Even today the most important objective of students’ close-up is to make them “teachable” from the aspect of language usage. Mainly those students struggle with language problems who did not attend kindergarten. There are two critical points in primary school when language problems are reinforced. The first one is the first and second year of the primary school, when students undergo a significant change in language usage, they have to learn the expressions essential for school life. The second one is the shift between the lower and senior classes, when students are expected to learn the terms and special expressions connected to the certain sciences.

Bad social conditions

School costs money, and several times the family cannot do without the salary earned by the older children. Because of the bad housing circumstances the conditions of home study are not sufficient, unhealthy life style and bad state of health reduces the period spent at school.

Low level of motivation for learning

Concerning children’s low level of learning motivation, opinions vary. Some say that the under-motivation of children develops in the family, because the value of knowledge obtainable at school is low in families of low educational level. In the last few years, as unemployment has become almost general among them – the value of knowledge has been even more reduced. It can be accompanied with parents’ transmitting their negative attitude towards learning because of their school failures. Others say that children become under-motivated at school. There is a huge difference between the world of school and family (especially if children do not attend kindergarten, and they get into school without any transition). In this case the expectations that are unfamiliar to them can easily destroy their self-assessment. The school is not able to assure them the success that is the most important criterion of creating a positive attitude towards learning.

The lack of co-operation between the school and parents 

An important condition of the school’s success is the co-operation between school and parents. (Mihály, 2000, Radó, 1997) In Hungary communication is almost completely missing between the school and families of low educational level or low social status. This exists partly because parents are ill-informed concerning the work and the possibilities of the school, and partly because teachers have prejudices against such families.

While parents more or less follow their kid’s performance at primary school, they have almost no connection with the secondary schools at all. In Hungary the pedagogic practice strongly builds on the individual study at home organised or forced and checked by the parents. This further destroys the disadvantaged starting position of children coming from low educated families.
THE NUMBER OF STUDENTS CONTINUING THEIR STUDIES IN SECONDARY SCHOOLS OR VOCATIONAL SCHOOLS
It seems that the number of secondary school students seems to be the same, but as the birth rate and the number of children have decreased, it is a relative increase in secondary education. An absolute increase appeared in the second half of the 1980’s when the number of secondary school students increased with 20 thousand, although at that time the age group expanded, too. Though in the following decades the age group narrowed, the rate of grammar school enrolment increased: at the beginning of the 1990’s it was 20% and by 1999 it was 27%. At the same time enrolment in specialised secondary schools exceeded 35%. By the end of the 1990’s 70-75% of the age group was enrolled in secondary education, which means a relative expansion.

If we consider the total number of students at secondary schools, it is clear that this expansion mainly happened in specialised secondary schools.

The reason of this increase is that in specialised secondary schools 13th and 14th classes have been introduced. But if we took into consideration the young students studying at grammar schools – who are not represented in statistics as they are considered primary school students – then the age group involved in grammar school education would expand. Therefore we would see that the ratio of students between the two school types (grammar school and specialised secondary school) has not changed significantly since the beginning of the 1990’s.

Another interesting point is that this expansion is vertical, these institutions have “stretched” up and down in age.

The best indicator of this expansion is the number of students fulfilling the secondary school final exam, as this secondary school expansion is a real expansion, both absolute and relative. The number of young people passing the secondary school final exam has increased in absolute number and in ratio, too. About 50-60% of the age group passes this exam, while this rate was much smaller before the 1990’s.

In secondary education the demand for schools giving a general training and secondary school certificate (grammar schools, specialised secondary schools) has increased, while the demand for vocational schools has hardly risen. The reason behind the changes of demand is the individual rational decision making. 

Concerning vocational schools, the biggest set-back affected the industrial professions, where 50 thousand (33%) less students were enrolled in 2000 than in 1990. The number of students of commerce and catering has fallen with 13 thousand (48%). This fall is higher than in any other economic field. At the same time a positive change occurred in the number of students preparing for the different services.

The reasons for the unpopularity of vocational training:

- Employment possibilities

In 1999 from among unemployed people completing secondary school education 74% were skilled workers and only 26% of them passed the secondary school final exam and had secondary school certificate.

- In technical secondary schools it is a problem to provide complementary practical training besides theoretical knowledge. Before 1990 there was a dual system is vocational education, namely that schools provided general subjects and companies provided practical training for students. After the liquidation of state companies parents had to find workshops for their children’s practical education.

- Too early and too narrow specialisation

To estimate the effectiveness of a training it is reasonable to study the drop-out rate, which is the highest 25% in technical schools. Considering the economic fields, the drop-out rate fluctuates between extreme limits. It was the highest in metallurgy, textile industry and mining, while the retaining capacity of the service professions was considerably higher. Here only 10% was the drop-out rate.

The high drop-out rate is generally explained by poor previous knowledge and the lack of basic reading, writing and understanding skills. However, the early age of choosing a concrete profession – at the age of 14 – also plays a great part in it.

The majority of technical school students are boys, only one third of them are female.

- Weak general education

Teachers teaching at technical schools claim that the preparedness of their students is not sufficient for acquiring professions of high standards. Others teachers say – especially in the fields of heavy and engineering industry – that they only train potential unemployed people. Vocational subjects sometimes squeeze out basic general elements from the curriculum. As a result, students graduating from technical schools have low intention to continue their studies. 

- The 3 year long vocational training built on primary education is not acknowledged as secondary education in Europe.
Data on technical schools

Technical schools can be maintained by the state (settlement, , local government of county or the capital, state funded institution), church, denomination, foundation or natural person. In 2002 82% of them were state funded, 4% maintained by church or denomination and 14% by foundation. 90% of students attends state funded schools, 2% of them church schools and 8% of them goes to institutions maintained by foundations or natural persons. 

The biggest classes can be found in schools maintained by settlements or county local governments (26 students per class), while in church or denomination technical schools there are only 17 students in one class.

The number of students per teacher is the lowest in institutions maintained by state funded institutions (10 students). This number is doubled in foundation technical schools (20.8). The biggest classes are also in foundation schools – 22 students in one class.

48% of teachers working in technical schools are women. There is no significant difference in the ratio of sexes among state, church and foundation schools, since the ratio of female teachers is 47% both in state and church schools, but it is over 57% in foundation schools. Among public education institutions the ratio of female teachers is the lowest in this school type. However, the teaching profession is becoming more and more feminine here, too, which also causes a loss of reputation and prestige. In the 1980’s only one third, 32% of teachers were women. This is in close connection with the structural change of vocational education, the increasing demand for service professions and the decline of heavy industrial professions.

DATA OF TECHNICAL SCHOOLS CLASSYFIED 

ACCORDING TO THE MAINTAINER, ACADEMIC YEAR 2001/2002

	NAME
	TOTAL
	LOCAL GOVERN-MENT
	LOCAL GOVERNMENT OF COUNTY OR CAPITAL 
	STATE FUNDED INSTITUTE
	STATE TOTAL
	CHURCH
	FOUNDA-TION

	NUMBER OF INSTITUTIONS
	491
	232
	145
	24
	401
	20
	70

	NUMBER OF STUDENTS
	126,367
	66,217
	43,914
	3,404
	113,535
	2,850
	9,982

	NUMBER OF TEACHERS
	7,982
	4,125
	2,852
	320
	7,297
	204
	481

	NUMBER OF CLASSES
	4,934
	2,487
	1,686
	154
	4,327
	161
	446

	NUMBER OF CLASSROOMS
	43,195
	36,754
	2,503
	1,577
	40,834
	1,671
	690

	NUMBER OF STUDENTS PER CLASS
	25.6
	26.6
	26.1
	22.1
	26.2
	17.7
	22.1

	NUMBER OF STUDENTS PER TEACHER
	15.8
	16.1
	15.6
	14.0
	15.6
	14.9
	20.8


SPECIAL SCHOOLS FOR SKILLS DEVELOPMENT

The Public Education Law determines those institutions special secondary schools that prepare handicapped or disabled students for vocational exams or provide them with knowledge that is necessary for them to start their life or a job. The student number in such institutions became seven times higher in the last five years.

There are so called special secondary schools for skills development that prepare medium mentally disabled children for starting their life or starting a job by training them for easy working processes.

93% of special secondary schools are maintained by the state (local government institutes of the county or capital). The reason for small class sizes and small number of students per teacher is the special requirements of the training.

DATA OF SPECIAL SECONDARY SCHOOLS CLASSYFIED 

ACCORDING TO THE MAINTAINER, ACADEMIC YEAR 2001/2002

	NAME
	TOTAL
	LOCAL GOVERN-MENT
	LOCAL GOVERNMENT OF COUNTY OR CAPITAL 
	STATE FUNDED INSTITUTE
	STATE TOTAL
	CHURCH
	FOUNDA-TION

	NUMBER OF INSTITUTIONS
	128
	45
	72
	2
	119
	3
	6

	NUMBER OF STUDENTS
	6,631
	2,670
	3,340
	48
	6,058
	124
	449

	NUMBER OF TEACHERS
	801
	322
	391
	8
	721
	17
	63

	NUMBER OF CLASSES
	563
	213
	290
	6
	509
	13
	41

	NUMBER OF CLASSROOMS
	389
	147
	199
	4
	346
	6
	39

	NUMBER OF STUDENTS PER CLASS
	11.8
	12.5
	11.5
	8
	11.9
	9.5
	11

	NUMBER OF STUDENTS PER TEACHER
	8.3
	8.3
	8.5
	6.0
	8.4
	7.3
	7.1


SPECIALISED SECONDARY SCHOOLS

Education in the specialised seconary schools builds on primary school knowledge and develops it further. In such schools teaching lays the foundations of general and vocational subjects and extends students’ knowledge in these fields as well as supports future learning. Specialised secondary schools prepare students for the secondary school final exam, entrance exams to higher education and for starting a job.

The general objective of the specialised secondary school is to enforce human values, to transmit the basic values of universial and national culture, to train physically and mentally healthy adults, demanding in human relationships, citizens following democratic principles, who are able to follow the social, economic and technical changes and can adapt their activities to them.

In specialised secondary schools there are four years – secondary school level education - laying the foundations of general erudition from the 9th up to the 12th class. At schools where there are two languages of instruction, secondary education can be extended with one year. At specialised secondary schools after completing the secondary school years there is one year for vocational training, which – according to the National Training List – prepares those students for vocational exam who have completed the last secondary school year or have a secondary school certificate.

At specialised secondary schools after completing the four secondary school years, students get prepared for vocational exams, entrance exams for higher education, starting a job or entering vocational training. Students must decide whether they want to take a secondary school final exam, or besides the final exam they want to take a vocational exam, or – if the training regulations in power allow – only a vocational exam.

It is possible for a specialised secondary school to run only vocational training courses, but in this case it is to enrol students having secondary school certificate.

Compared to 1990, the demand for such school types that provide students both with a secondary school certificate and a profession, has increased. The ratio of students choosing this type of education has increased from 33% (1990) to 43% (2002). These schools are popular both among boys and girls, although the ratio of male students is higher here than in grammar schools.

The classification of specialised secondary schools according to the content of education:

* industrial (construction, engineering, light)

* commerce and hospitality

* economics and management

* transport, post and telecommunication services

* agriculture, sylviculture

* arts

* social, cultural, health services

* water management

Compared to 1990 the strongest increase in student number has been registered by secondary schools of commerce and hospitality, as well as by that of economics, since they are able to issue certificates that provide students with stable employment possibilities. At the same time the student number in kindergarten teacher training secondary schools has decreased with 85% within 5 years.

Reasons for the increasing interest:

* It seems that students prefer to choose long-term training courses because of the difficulties in finding a job and the increasing ratio of youth unemployment.

* They prefer schools providing deeper general erudition – and therefore the possibility for further studies – and vocational basic training.

76% of specialised secondary schools are state financed, 3% are maintained by church or denomination, and a high percentage – 21% - is owned by foundations or natural persons. The latter are small size schools as only 11% of students study in these institutions, however, the class sizes are bigger and the number of students per teacher is twice as much as in state institutions. 

62% of teachers working at specialised secondary schools are women. The feminisation of teaching is significant here, too, considering that in the 1960’s two third of the teachers were men. The reason of change – as in case of vocational schools – is the change in demands for the different professions: instead of heavy industry commerce, hospitality and economics are getting more popular, which has a determinant effect on the ratio of sexes among teachers.

DATA OF SPECIALISED SECONDARY SCHOOLS CLASSYFIED 

ACCORDING TO THE MAINTAINER, ACADEMIC YEAR 2001/2002

	NAME
	TOTAL
	LOCAL GOVERN-MENT
	LOCAL GOVERNMENT OF COUNTY OR CAPITAL 
	STATE FUNDED INSTITUTE
	STATE TOTAL
	CHURCH
	FOUNDA-TION

	NUMBER OF INSTITUTIONS
	891
	401
	240
	36
	677
	27
	187

	NUMBER OF STUDENTS
	292,646
	142,153
	98,732
	10,528
	251,413
	4,799
	36,434

	NUMBER OF TEACHERS
	19,450
	9,834
	7,087
	1,153
	18,074
	231
	1,145

	NUMBER OF CLASSES
	10,877
	5,177
	3,706
	426
	9,309
	179
	1,389

	NUMBER OF CLASSROOMS
	7,564
	3,564
	2,461
	366
	6,391
	136
	1,037

	NUMBER OF STUDENTS PER CLASS
	26.9
	27.5
	26.6
	24.8
	27.0
	26.8
	26.2

	NUMBER OF STUDENTS PER TEACHER
	15.0
	14.5
	13.9
	9.1
	13.9
	20.8
	31.8


GRAMMAR SCHOOLS

The political change pushed into foreground the issues of renewing the school system. Three main directions were established:

- Keeping the 8 class primary school, strengthening general training

- Establishing 6 class primary schools and 6 class secondary schools (American model)

- 4 class primary school and 8 class secondary school (German model).

The latter structure – according to Zoltán Báthory – is probably sufficient for a narrow stratum of society and their nostalgic requirements, therefore it cannot compete with the first two.

The objectives and general tasks of grammar school training

At grammar schools the bases of general erudition are laid and developed. The basic task of the grammar school is to prepare students for the secondary school final exam, for starting a job or entering higher education.

At grammar schools students acquire the subject contents and interdisciplinary knowledge, and they develop their skills further – mainly those of communication and learning. The task of the grammar school is to make students capable of clear and accurate written and oral communication, elaborate and demanding use of the mother tongue, refined language behaviour and communication in foreign languages. One of the most important objectives of grammar school training is to teach students how to think logically building up relationships, processes and systems, and to connect theoretical knowledge to practical usage. It is essential that students find their ways among different information sources and use their content appropriately. It is also of outmost importance that they are open to issues, problems and questions, find alternatives to solve problems, and that they are able to consider problems and have enough knowledge and social sensitivity to solve them. Grammar school education aims to make students able to build up, represent and defend their own opinion or standpoint based on their knowledge and to make judgements after consideration. During students’ personal development it is crucial to establish responsible social behaviour, intention for co-operation, personal characteristics to handle conflicts and the need and skills for life-long learning. In the shaping of personalities aesthetic education and motivation for healthy life style play an essential role. The school is to assure good intellectual, emotional and physical education taking into consideration the continuous development of students.

Grammar schools are based on the 4th, 6th or 8th classes of primary schools and provide general training to prepare students for secondary school final exams or higher education.

At grammar schools education ends in the 12th class, except for schools having two languages of instruction, where it is possible to finish education in the 13th class.

Education aims to lay the bases of general erudition, while from the 11th class the Public Education Law allows for theoretical and practical subjects preparing students for starting a job.

In the academic year of 2001/2002 33% of students chose this school type. It is a popular form of studying because it provides general training and prepares students for higher education studies. Concerning the ratio of sexes, mainly girls choose grammar schools, as two third of the students are female.

Similarly to primary schools, there are big or even bigger and more startling differences among Hungarian grammar schools.

Following the international practices, the order of schools is finalised on the basis of two indeces: the number of students passing higher education entrance exams right the first time, and the number of students performing well and taking positions at different subject competitions. These data show that except for some outstanding grammar schools – located mainly in the capital and in big cities – the majority of grammar schools have a very low standard and quality.

The most popular grammar schools are the ones that have specialised curriculum, two languages of instruction or increased number of lessons and high standards in a certain field. Schools having general curriculum are usually chosen by students who do not have concrete further education plans yet. 

The ratio of state owned institutions is the lowest among these schools, as only two third of grammar schools are maintained by the state, 14% are financed by church or denomination and 21% are foundation schools. In all of them the class sizes are big (30 students per class), while the number of students per teacher is the highest in foundation schools, where teachers are to deal with twice as many students as in state schools.

DATA OF GRAMMAR SCHOOLS CLASSYFIED 

ACCORDING TO THE MAINTAINER, ACADEMIC YEAR 2001/2002

	NAME
	TOTAL
	LOCAL GOVERN-MENT
	LOCAL GOVERNMENT OF COUNTY OR CAPITAL 
	STATE FUNDED INSTITUTE
	STATE TOTAL
	CHURCH
	FOUNDA-TION

	NUMBER OF INSTITUTIONS
	685
	331
	96
	21
	448
	94
	143

	NUMBER OF STUDENTS
	223,474
	133,665
	28,294
	9,912
	171,871
	29,969
	21,634

	NUMBER OF TEACHERS
	16,845
	10,097
	2,263
	935
	13,295
	2,681
	869

	NUMBER OF CLASSES
	10,877
	5,177
	3,706
	426
	9,309
	179
	1,389

	NUMBER OF CLASSROOMS
	7,627
	4,392
	1,020
	335
	5,747
	1,067
	813

	NUMBER OF STUDENTS PER CLASS
	29.3
	30.4
	27.7
	29.6
	29.9
	28.1
	26.6

	NUMBER OF STUDENTS PER TEACHER
	13.3
	13.2
	12.5
	10.6
	12.9
	11.2
	24.9


WORKING CONDITIONS AND PRESTIGE OF TEACHERS

A 1999 OECD report explored how the working conditions of teachers change country by country. It also compared the ratio of salaries to the GDP of the country in case of starting teachers and teachers working for 15 years. According to the report the highest starting salaries are in Greece, Canada and Spain, but concerning the salaries after 15 years of practice, the order of countires shows an interesting change. Greece is invariably in the first place, but it is followed by Portugal, Switzerland, New Zeeland and South Korea. Teachers having 15 years of practise earn the lowest salaries in the Czech Republic, Hungary, Iceland and Norway from among the OECD counries.

The aging of the teaching population is often mentioned as a serious problem of education in the OECD countries. In Germany and Sweden one quarter of active teachers are above 50 both in primary and secondary schools. In Italy this is true for the lower classes of secondary schools. In South Korea and Austria the ratio of teachers above the age of 50 is under 20%, while in Belgium, France, Luxwmbourg, the Netherlands, New Zeeland, Switzerland and in the United Kingdom teachers above 50 years old – their ratio is also almost 25% - can be found in the lower classes of primary schools. In Hungary the ratio of teachers over 50 years of age is above 30%.

When talking about teachers, the feminisation of the teaching profession is often mentioned, althouth this problem varies country by country. In general, in the majority of the countries female teachers outnumber men at pre-school and primary school levels of education, but at secondary level the ratio is balanced, and there are even some countries where female teachers form a minority at secondary schools. The high level of feminisation is often accompanied by low salaries and low social status, but in the future it is likely that the expansion of woman employment in certain professions will decrease.

The absence of men from schools causes another problem, too. It makes youth socialisation harder especially in broken families where children are grown up by their mothers.

The constant professional development is as important for teachers as for representatives of other professions undergoing swift changes. Its importance is great both among young and elderly teachers. OECD experts found a critical situation in teachers’ professional development. They pointed out, that although in all countries there is a great supply of further training courses managable beside work, they are often very occassional. Consciousness and continuity are rarely found in the organisation of further training courses for teachers.

Hungarian teachers’ life style in the 1990’s

In the 1990’s schools and teachers had to face a great challenge. There was a drastic fall in student number, the school system was re-shaped, the control of content changed and the management became very decentralised even at a European level. Since 1995 two tendencies became more and more intense. On the one hand, the real wage of teachers and by that the prestige of teachers decreased significantly. On the other hand, the new content controlling system (National Basic Curriculum, new course books, pedagogic programmes) released an innovative potential in some groups of teachers. Besides these changes, the traditional role of teachers in transmitting values did not suffer any damage. 

During the 1990’s, the population of Hungary – probably because they were also struck by the fall of living standards – tried to charge the school with more and more duties (Halász, Lannert, 1997). Therefore, while the prestige of the teaching profession is judged very low, its social appreciation is still relatively high. But how can teachers live a high quality life among declining conditions and increasing challenge?

Judit Lóránd’s study processes and shows the data compiled in a teacher survey made by the Hungarian Academy of Sciences (HAS) Sociology Research Institute in 1972 (Ferge and Mtsai, 1972) and the ones found in the survey of HAS Sociology Institute Value Research Department investigating the free time activities of the Hungarian population in 1997. This way it is possible to compare some dimensions of the current society and the one existing 20 years ago.

Free time activities
Based on Judit Lóránd’s findings, teachers usually spend their free time on reading. Only 3% of them did not mention reading among their free time activities. Men prefer active spare time activities, sports. They play tennis, go fishing and swim more than women. Women prefer intellectual relaxing, they rather read, go to cinema, museums, concerts, or do needlework. It is worth comparing these results with the data questioning a similar field in a survey done - in parallel with the above teacher survey - by the National Publich Education Institute surveying 1200 schoolmasters with the intention to make a list of their free time activities. Based on this comparison it is obvious, that schoolmasters mentioned more often that they went to museums or concerts than teachers did. Many of them mentioned fishing, too. However, more teachers went out regularly in the evenings, went to cinema, swimming or met friends, played cards and went to restaurants than schoolmasters did. This is partly in connection with the fact that schoolmasters are usually older, thus the structure of their free time activities is different. On the other hand, they might have less time for relaxation.

The possibilities to compare the data of the 1997 survey with those of the 1972 teacher survey in the field of life style are rather limited, as the 1972 survey used time measurement to analyse how teachers used their free time. Therefore the list contained watching TV, housework or time spent with the family that was not included in the latter one. The 1972 survey also investigated what teachers would have liked to do the best if they had had more free time. The chart below summarises the findings of the survey. 

The frequency of mentioning the following free time activities (%) by teachers and schoolmasters
	 
	Teachers
	Total
	Schoolmasters

	
	Male
	Female
	
	

	Reading
	93.6
	98.1
	97.0
	97.6

	Going on excursions, trips
	79.4
	81.2
	80.8
	80.7

	Meeting friends
	71.3
	72.4
	72.2
	67.5

	Going to cinema
	60.0
	74.2
	70.7
	72.1

	Going to museums
	61.1
	72.2
	69.4
	77.4

	Do-it-yourself, needlework
	40.9
	51.3
	48.7
	42.3

	Going to concerts
	24.7
	33.9
	31.7
	41.0

	Swimming
	31.1
	27.0
	28.0
	25.8

	Playing cards
	17.3
	19.2
	18.8
	15.7

	Going to restaurants
	17.6
	17.0
	17.1
	13.7

	Artistic activities
	17.8
	16.2
	16.6
	13,4

	Fishing
	14.9
	6.9
	8,.9
	11.7

	Playing tennis
	11.8
	4.2
	6.1
	7.8

	Riding a horse
	3.0
	2.3
	2.5
	2.0

	Hunting
	3.2
	1.1
	1.6
	3.0


The order of free time activities, 1970
	Free time activity 
	According to real time spent on it
	The three most favourite activities
	First mentioned

	
	
	
	Most favourite activity
	Desire for more freetime

	
	
	According to frequency

	Watching TV
	1
	3
	4
	13

	Reading
	2
	1
	1
	1

	Dealing with children
	3
	7
	7
	7

	Being with the Family
	4
	12
	9
	8

	Walking, sport
	5
	2
	2
	2

	Studying
	6
	13
	11
	3

	Going out
	7
	14
	14
	10

	Needlework
	8
	4
	3
	9

	Listening to music
	9
	6
	8
	12

	Listening to radio
	10
	10
	10
	14

	Do-it-yourself
	11
	5
	6
	11

	Theatre
	12
	9
	12
	5

	Amateur artistic activity
	13
	8
	5
	6

	Traveling
	14
	11
	13
	4


As experts also claimed at the time of the survey, the prevailing real activities were connected to the home requiring less activity: watching TV, reading, family. The most favourite free time activity was still reading. Relativley much time was spent on studying, although it was not among the most favourite activities. It is even more interesting, that among the desires studying was the third activity teachers would have liked to spend more time on. This indicates that the learning possibilities in the 1970’s – at least concerning quality – did not satisfy the needs of teachers. Among the desires besides studying, sports, traveling and going to theatre were also often mentioned, so the passive home activities were pushed into the background. Consequently, teachers in the 1970’s would have spent their free time on more cultural and active activities if they had had the possibility. Their real activities were obviously limited by the possibilities of the age.

If we compare the two tables, we can see that even in the 1990’s reading was the free time activity mentioned the most often by teachers. The second most frequent activity was going on excursions, which was in the same position in the 1990’s among teachers’ free time activities as in the 1970’s – if we suppose that teachers went on trips together with their families, therefore it is equal to dealing with children, being with the family, walking or sports. In the 1997 survey 10.5% of teachers said that they attended higher education courses, and almost 64% participated in further training courses in the previous five years. It means that studying was a rather common activity among teachers in the 1990’s, too. Quite a lot of teachers mentioned that they regularly went to cinema or museums. 30% of them went to concerts as well. It might mean that teachers spent their free time in a more active way in the 1990’s than 26-27 years before. The 1997 survey does not clearify how much time was spent on the different activities, so it might blend facts and desires. (Data on traveling and holidays follow later.) Therefore it is not obvious either, whether the structures of facts and desires are as different today as they were in the 1970’s.

The survey done in the 1970’s analysed teachers’ free time activities according to school types as well. At that time secondary school teachers studied, read and did sports more often than primary school teachers did.

The frequency of mentioning certain activities, satisfacion with further training classified according to school types (%)

	 
	Primary school
	Grammar school
	Secondary schools with vocational training
	Secondary school total

	Attends higher education
	8.9
	11.7
	14.3
	12.8

	Does not attend higher education
	91.1
	88.3
	85.7
	87.2

	Participated at further training in the previous 5 years 
	69.1
	56.5
	58.7
	57.4

	Not participated at further training
	30.9
	43.5
	41.3
	42.6

	Not satisfied with further training possibilities
	6.4
	7.4
	9.7
	8.4

	Unsatisfied rather than satisfied
	11.2
	12.2
	16.0
	13.8

	So-so
	34.6
	34.5
	31.8
	33.4

	Satisfied rather than unsatisfied
	33.1
	28.1
	28.4
	28.3

	Satisfied very much
	14.7
	17.7
	14.1
	16.2

	Reads
	98.2
	96.2
	94.0
	95.3

	Does not read
	1.8
	3.8
	6.0
	4.7

	Walks, does sports
	84.2
	86.4
	80.8
	84.1

	Does not walk or do sports
	15.8
	13.6
	19.2
	15.9


At the end of the 1990’s secondary school teachers attended higher education instead, while attending further training courses was a characteristic of primary school teachers. Therefore it seems that learning was a favourable activity is all school types. The satisfaction with further training is connected to participation. Primary school teachers participating at further training courses in a larger number were rather satisfied, while sechondary school teachers attending these courses less – and especially teachers of vocational schools – were unsatisfied. 

Reading in the 1990’s was more common among primary school teachers than among secondary school teachers. Concerning sports the ratio is almost the same in the two school types. This suggests, that in the 1990’s there was not such a sharp difference between teachers of the two school bypes as it was two decades before. The change in the school system makes its effect felt in this way, too.

Culture in teachers’ activities

The report written about the work of teachers in 1972 emphasizes that culture has a qualitatively different role in teachers’ life than in that of other intellectual groups, since teachers transmit culture, and their whole activity provide a cultural model. Therefore the survey attached great importance to teachers’ cultural activities and interests. An artificial indicator was created to measure cultural activities, which took activities into account only on a quantitative basis. As the frequency of activities was also questioned, this gave way to create different scores. However, it was not possible to consider the content of activities. The average cultural index was calculated on the basis of the total sum adding together the scores for the different activities. The following activities were listed: going to cinema, theatre, concert, exibition, museums, being member of a library, number of own books, habits of buying books, reading, knowledge of foreign languages, learning. The following average scores were calculated according to the type of settlements and schools.

Average scores of teachers’ general cultural index, 1970
	School type 
	Budapest
	City in the country
	Other settlement

	Primary school
	
	
	

	Lower classes
	23
	24
	19

	Day-time care
	24
	20*
	22

	Senior classes
	30
	26
	23

	Specialised secondary school
	29
	29
	25

	Grammar school
	36
	30
	25


Data uncovered great differences both from the aspect of school types and settlement types. The cultural index of teachers working in the lower classes of primary schools in settlements was 19, while the index of grammar school teachers in Budapest was 36.

The average scores in the 1996/1997 survey also show the inclining effect of villages, therefore higher scores were calculated in Budapest than in other settlements. However, the difference between school types was not as tangible as 20 years before.

Average scores of teachers’ general cultural index, 1996/1997

	 
	Budapest
	City
	Settlement

	Primary school
	
	
	

	Lower classes
	4.97
	4.27
	3.96

	Day-time care 
	4.74
	4.41
	3.73

	Senior classes
	5.01
	4.34
	4.11

	Specialised secondary school, vocational school
	5.06
	4.33
	

	Grammar school
	4.82
	4.64
	4.58

	Primary school only
	5.00
	4.31
	4.05

	Primary school and grammar school
	4.73
	4.81
	4.41

	Grammar school only
	5.18
	4.42
	5.35*

	Grammar school and specialised secondary school
	4.68
	4.65
	3.38**

	Secondary school having vocational training
	5.06
	4.33
	


The first part of the chart shows that in Budapest the cultural index of teachers working in grammar schools is the lowest, while in the country it is right the opposite, and the index of grammar school teachers is the highest. The second part of the chart indicates that in Budapest the cultural index is the highest in clear school types, while in the country the highest numbers can be found in mixed school types. Considering whether the school type or the settlement type has a greater effect on teachers’ cultural activities, the answer is obviously the settlement. This naturally originates from the fact that in a village there are fewer possibilities for cultural activities. In cities there is no significant connection between the school type and the quantitiy of cultural activities. In villages the school type is also determinant. All the results show, that in places where there are more possibilities, it is easier to compensate disadvantages.

The inclining effect of villages is tangible in connection with the different activities, however, it is not possible to rank school types from this point of view.

Concerning computer usage and language learning, teachers working in vocational secondary schools are the most active, while in case of going to the cinema, theatre and museums there is no significant difference between primary schools and grammar schools. It is suprising that in Budapest, primary school teachers appear to be in a better condition. While the disadvantages of villages have not decreased since the 1970’s, the fixed hierarchy among grammar schools, specialised secondary schools and primary schools - that was typical of the 1970’s - cannot be experienced in the 1990’s in the dimensions of different cultural activities.

Frequency of mentioning different activities according to settlement and school types (%) 
	 
	Budapest
	town
	village

	 
	Computer usage

	Primary school
	57.3
	36.3
	34.9

	Grammar school
	57.6
	51.2
	56.9

	Secondary school with vocational training
	70.8
	58.3
	

	 
	Knowledge of foreign languages

	Primary school
	68.3
	47.4
	50.9

	Grammar school
	72.2
	63.6
	64.0

	Secondary school with vocational training
	63.0
	50.6
	

	 
	Going to concerts

	Primary school
	41.9
	34.7
	19.7

	Grammar school
	44.7
	37.2
	39.2

	Secondary school with vocational training
	37.5
	27.4
	

	 
	Going to cinema, theatre

	Primary school
	78.4
	70.5
	65.7

	Grammar school
	72.9
	76.5
	66.7

	Secondary school with vocational training
	83.3
	67.6
	

	 
	Going to museums

	Primary school
	86.0
	71.2
	61.5

	Grammar school
	70.7
	71.5
	78.4

	Secondary school with vocational training
	70.8
	66.6
	

	 
	Learning foreign languages

	Primary school
	29.1
	19.3
	22.2

	Grammar school
	33.6
	21.9
	29.4

	Secondary school with vocational training
	46.8
	20.6
	


Higher or lower cultural stages occurring in a higher rate than 40% 

	Higher cultural stages
	 

	Budapest, grammar school
	72 

	Budapest, primary school, senior classes
	53 

	Country city, specialised secondary school
	49 

	Country city, grammars school
	48 

	Budapest, specialised secondary school
	45 

	Lower cultural stages
	 

	Village, primary school, lower classes
	68 

	Budapest, primary school, lower classes
	50 

	Village, primary school, senior classes
	48 

	Country city, primary school, lower classes
	46

	Village, secondary school
	41 


The picture is more balanced in the 1996/97 survey. The highest ratio is around 50% in the group of teachers doing cultural activites instead, while the highest ratio of teachers doing less cultural activities is 19.5%. The highest ratio of teachers doing regular cultural activities can be found in the senior classes of primary schools in Budapest. Without any change, the highest rate of teachers doing less cultural activities is in the lower classes of village primary schools. The chart indicates well that the differences in cultural stages among the different school types have almost totally disappeared in Budapest. Grammar school teachers kept their first place mainly in the country. If we use a school typology that covers the present school system better instead of the one used in the 1970’s it is clear that in Budapest the leading schools are the clear school types, while in country cities it is the opposite, and theachers working in mixed school types have the greatest intention to do cultural activities. This dimension in villages – althouth the rates are indicated – is hard to interpret because of the small number of elements. However, it is visible that the inclining effect of the village causes the inequality of teachers rather than the school types.

Social appreciation of teachers
A 1970 report proved by the means of sociology, that the frustrated self-assesment of teachers is accompanied by their low social appreciation. Within this field, they did not find the “official” social appreciation sufficient, as every group of teachers rated their appreciation by parents higher than that of society. On a 1-7 scale they rated their social appreciation 3.1 on an average (among journalists it was 3.75), and found their appreciation by parents 3.5. They felt that their financial appreaciation was even worse than their social appreciation. They rated it 2.5 (journalists found it 3.5). They felt that the desirable rate of their social appreciation was to be 5.9. “Teachers uniformly (and presumably even more strongly than other professionals) are convinced that their work is among the most important social activities, and this deserves a moral appreciation not even expressible in financial ways. In the light of this belief, the present level of their social appreciation and salary seems rather unfair. And the stress among the two – reality and desires – is likely to be the basic element of their unified despair and disappointment” as it reads in the 1970 study (Ferge and mtsai, 1972 p. 201).

Surveys done in the 1990’s indicated that teachers felt their work was rather not appreciated socially. Among 11 intellectual professions secondary school teachers were 8th, primary school teachers had the 9th, while kindergarten teachers had the 11th position concerning social appreciation. Schoolmasters had an even worse opinion about teachers’ social appreciation. Public opinion somewhat justified teachers’ bad feelings, as the three teaching professions were put only a little upper in the rank.

The social appreciation of some intellectual professions according to teachers, schoolmasters and adults, in rank averages

	 
	Teachers
	Schoolmasters
	Adults

	1. Lawyer
	2.0
	2.8 (2.)
	3.5 (2.)

	2. Economist
	2.6
	2.9 (3.)
	4.6 (3.)

	3. General doctor
	3.1
	2.3 (1.)
	2.8 (1.)

	4. Journalist
	5.3
	5.8 (5.)
	6.8 (9.)

	5. Mechanical engineer
	5.6
	5.9 (7.)
	5.8 (5.)

	6. Pharmacist
	5.7
	5.9 (6.)
	5.6 (4.)

	7. Priest
	6.2
	5.8 (4.)
	6.7 (8.)

	8. Secondary school teacher
	7.2
	7.0 (8.)
	5.8 (6.)

	9. Primary school teacher
	8.7
	8.6 (9.)
	6.5 (7.)

	10. Librarian
	9.4
	9.7 (11.)
	9.1 (11.)

	11. Kindergarten teacher
	9.7
	9.5 (10.)
	8.2 (10.)


Source: Marketing Centrum, 1994.

Primarily female teachers working in primary schools in small cities and villages attribute great social appreciation to secondary school, primary school and kindergarten teachers. Teachers working in grammar schools or schools having both primary and secondary education refuse this opinion. The other extremity is the appreciation factor of economists and mechanical engineers, which is accepted best – opposite to the former case – by male teachers working in secondary schools in the capital. Between the two extremities there are the traditional, refined, we would say intimate “feminine” intellectual professions (librarian, pharmacist, kindergarten teacher). In their logic the two most popular professions (lawyer, economist) do not fit in. This prestige model is closer to femal teachers working in primary schools.

Teachers’ community, working conditions
The general feelings of teachers are greatly influenced by the atmosphere of the community. The teaching community – similarly to other working groups – is both a professional and a human community. But the members of the teaching community are more dependent on each other than other professionals (they give lessons after each other, work in subject teams, etc.) therefore this special intellectual world is much more than a group of colleagues. It can compensate its members for their daily or professional frustraions, however, it can also poison their lives. There is no doubt that in smaller settlements the importance of the teaching community is even greater in teachers’ lives out of school than in big cities.

The assessment of teaching communities was also subject of the 1970 survey. At that time the majority of teachers were satisfied with their colleagues, and 81% of them rated their relationships to colleagues 4 or 5. However, only 39% said that their teaching community completely suited the ideal situation, 52% answered partly, 75% answered not at all. The questioned teachers thought that there were tired, nervous teachers in their community struggling with financial problems, and therefore were narrow-minded, jealous of each other and compromising (Ferge and mtsai, 1972, p. 218, 219)

The majority of teachers in the 1990’s are satisfied with their community. From among the 12 elements questioned they are the most satisfied with the helpfulness of their colleagues, while the mentality of the communicty is also at 4th place in the order of satisfaction.

It seems that there is harmony between teachers and schoolmasters concerning the characteristics of a good teaching community. Both teachers and schoolmasters find succesful conflict handling the most important, schoolmasters keep it even more important than teachers. However, good conflict handling is not always characteristic of real life practice: according to teachers’ opinion the successful handling of conflicts is only the 7th in the order of their community’s characteristics. This fact is somewhat in contrast with the findings that the first few characteristics – good professional co-operation, helping each other, good human relationships, regular professional consultations – assume more or less successful conflict handling.

Expectations of a good teaching community, assessment of teaching communities by teachers and schoolmasters on a scale 1-5
	 
	How important
	How characteristic, teachers’ opinion

	 
	Schoolmasters’ opinion
	Teachers’ opinion
	

	Successful handling of problems
	4.9
	4.8
	3.5 (7.)

	Good relationship between leaders and staff
	4.7
	4.8
	

	Helping each other
	4.7
	4.7
	3.8 (2.)

	Good professional relationship
	4.7
	4.7
	3.9 (1.)

	Good human relationships
	4.6
	4.7
	3.8 (3.)

	Regular professional consultations
	4.5
	4.3
	3.7 (4.)

	Keeping contacts with parents
	4.4
	4.3
	3.7 (5.)

	Similar scale of values
	4.3
	4.2
	3.4 (8.)

	Similar professional ideas
	4.1
	4.1
	3.7 (6.)

	Common programmes outside school
	3.4
	3.6
	3.0 (9.)

	Professional competition
	2.6
	2.4
	2.6 (10.)


It is interesting to see what kind of elements and scores were put on the last places. 53-80% of teachers scored 5 concerning the importance of other elements necessary for good atmosphere, while similar professional ideas were found to be important by only 35%, common programmes outside school by 19% and professional competition was important for only 6% of teachers. By “similar professional ideas” we meant the principles and phylosophy of professional workshops. It seems that professional competition has also brought up bad memories. All in all, schoolmasters found professional elements the most important, while for teachers human criteria seemed to be a bit more important.

The judgement of the different criteria basicly depended on the school type teachers worked in. Primary school teachers found all criteria significantly more important for good atmosphere. It seems that the more intimate atmosphere of primary schools does not depend only on the age of students, but also on the expectations towards the teaching community. The other extremity is the secondary school providing students with a secondary school certificate – and especially the grammar school. Teachers of these school types found good relationship with parents, professional aspects or common programmes outside school less important than teachers of other school types.

Expectations of a good teaching community in the different school types on a scale 1-5

	 
	Primary school
	Primary + secondary school
	Grammar school
	Grammar school + vocational secondary school
	Vocational secondary school

	Successful handling of problems
	4.8
	4.8
	4.8
	4.7
	4.8

	Good relationship between leaders and staff
	4.8
	4.8
	4.7
	4.7
	4.8

	Helping each other
	4.7
	4.8
	4.7
	4.7
	4.6

	Good professional relationship
	4.7
	4.8
	4.6
	4.6
	4.7

	Good human relationships
	4.7
	4.7
	4.6
	4.6
	4.7

	Regular professional consultations
	4.4
	4.4
	4.2
	4.1
	4.3

	Keeping contacts with parents
	4.4
	4.5
	3.8
	4.1
	4.1

	Similar scale of values
	4.3
	4.3
	4.1
	4.1
	4.1

	Similar professional ideas
	4.2
	4.1
	4.0
	4.0
	4.1

	Common programmes outside school
	3.6
	3.7
	3.3
	3.5
	3.6

	Professional competition
	2.4
	2.3
	2.2
	2.3
	2.5


The value of some criteria depends also on the age of teachers questioned and the settlement type they live and work in. Researchers proved that the importance of professional elements improves by aging. The older the teachers of a community are the more important they find regular professional consultations, good professional co-operation, similar professional interests, professional competition (and similar scale of values). It seems that teachers (also) explore the professional aspects, when they do not have to carry the psychological burden of their private life that usually accompany the starting of their career (marriage, bearing children, laying the financial foundations of the family, etc). In assessing the importance of human relationships, there is a change in the forties. At that age, theachers find it less important to have good human relationships with the colleagues or common programmes outside school. Researchers also experienced that the circumstances of the settlement re-arrange the priorities. The smaller settlement a teacher lives in, the more limited his/her professional and human relationships are. Regular professional consultations, activities outside school and good relationship with parents are the most important for teachers living in a small community. 

Topics of converstaion among teachers, frequency average on a 1-5 scale 

	 
	Teachers
	Schoolmasters

	1. Educational development of students
	4.45
	4.57 (1.)

	2. Depravation in students’ behaviour
	4.23
	4.03 (4.)

	3. Financial situation of the schools
	4.21
	4.05 (5.)

	4. Questions of subsistence
	4.20
	4.08 (3.)

	5. Future of the school
	4.17
	4.23 (2.)

	6. Circumstances at work place
	3.95
	3.56 (9.)

	7. Pedagogic programs and local curricula
	3.84
	3.86 (6.)

	8. Course books 
	3.82
	3.63 (8.)

	9. Supply of school equipment
	3.55
	3.53 (10.)

	10. Problems with the maintainer of the school
	3.46
	3.60 (7.)

	11. Results of professional control
	3.19
	3.32 (11.)

	12. Problems of leadership
	3.12
	2.92 (13.)

	13. Personal matters of colleagues
	3.10
	2.95 (12.)


Both teachers and schoolmasters think that the educational development of students is the most frequent topic of conversation among teachers. It is a meaningful data that the questions of subsistence are also frequently discussed. Topics directly connected to the teaching profession (pedagogic programmes, course books, school equipment) are less frequent than those in connection with working conditions: financial situation and future of the school, work place circumstances. Teachers are the least interested in leadership problems and each other’s personal matters

How teachers feel at school

Teachers are a bit more satisfied than medium concerning the work place circumstances. The only exception is appreciation. They are not satisfied either with their appreciation by school maintainers or (as in 1970) with the moral and financial appreciation of their work.

Teachers’ satisfaction with work place circumstances on a 1-5 scale

	 
	Teachers

	Professional helpfulness of colleagues
	3.9

	Contact with parents
	3.7

	Educational quality of the school in general
	3.7

	Mentality of the teaching community
	3.6

	Further training possibilities
	3.3

	The appreciation of the school among parents
	3.3

	Material background of education
	3.2

	Interests and diligence of students
	3.1

	Orderliness of students
	3.1

	The schools’s appreciation by the maintainer
	2.9

	Moral appreciation
	2.6

	Financial appreciation
	2.0


In general primary school teachers are less satisfied with their appreciation and acknowledgement, while secondary school teachers are not satisfied with the quality and atmosphere of their schools.

Grammar school teachers are the least satisfied with the appreciation of their work. Teachers working in schools of vocational education are more satisfied. Teachers are the most satisfied with the appreciation of their work in secondary schools where there are no grammar school classes. In contrast, teachers working in secondary schools (or schools having both primary and sendary education) having no vocational training are the most satisfied with the educational quality of their institutions – interest of students, orderliness, general educational standard of school, appreciation by parents. In clearly vocational schools teachers are remarkably unsatisfied with the above-mentioned aspects. Teachers working in primary schools or institutions having both primary and secondary education are the most satisfied with the human aspects of their work, the atmosphere, relationship with students, colleagues and parents.

Teachers’ salaries 

Based on the OECD study results it is hard to find a conclusion concerning the relationship of teachers’ salaries and working conditions. According to the length of worktime it seems that teachers working more hours annualy tend to earn relatively more. There are great differences concerning the number of students per teacher, too.

In some countries, where class sizes decreased and therefore the number of students per teacher was also reduced, the increase of salaries was rather limited. In such countries the moderate increase of salary was compensated by better classroom conditions. In some other countries class sizes remained the same, while teachers’ salaries relatively increased. However, the tendency described here should not be seen as part of a strategy, though in practice it is tangible, that if in a country teachers’ salaries are higher, the expectations for studtent/teacher index are higher and vica versa. Nevertheless, the quantitative indices alone cannot indicate the effect of teachers’ salaries and classroom conditions on the quality of education.

The following chart demonstrates the change in the real value of teacher salaries, in the number of students per teacher, and in the expenditures per student between 1985-1993 (%)

	
	Average salary of 

teachers
	Student/teacher index
	Expenditure per student

	Austria
	26.05
	4.4
	24.7

	Belgium
	7.63
	-20.0
	32.4

	Denmark
	1.39
	-10.4
	28.2

	Finland
	14.97
	-3.7
	6.2

	Germany
	11.77
	-0.9
	6.1

	Ireland
	26.73
	-8.9
	33.9

	The Netherlands
	2.26
	8.2
	-10.6

	Spain
	16.09
	-39.5
	65.2

	Sweden
	6.73
	0.8
	3.9

	Hungary
	8.8
	-23.7
	31.5


Source. Education at a Glance

It is obvious that there are big differences among the countries in the different indices. To explore the reasons of differences a more detailed analysis would be necessary. In case of Hungary all the three indices show improvement in this 10 year period. When calculating the 8.8% increase in teachers’ salaries only the effect of the consumer price index was taken into consideration. The effect of introducing the income tax, the so called “gross-up of net wages” was not calculated, which caused a 15% increase of nominal wages in 1998. If these two effects are taken into consideration, a few percentage decrease in real wages would appear in the chart. When analysing the number of students per teacher, it should be regarded that in 1985 the largest age group of the demographic wave was 4th -5th class. Since then the positive improvement in the student/teacher ratio is the result of significant decrease in student number. The increase of expenditure per student is relatively good, 31.5% within 10 years. In this increase mainly local govermnets have taken a significant role in the last few years. During calculations it woul also be necessary to take into account the change of the educational “consumer basket” in these 10 years, as this also influences the change of price index.

The group of employees in public education: teaching staff – except for part-time teachers – can be employed as public servants. Therefore the criterion for employment is to have the necessary certificates and qualifications. At present in Hungary unemployed teachers are mainly in bigger settlements.

Teacher unemployment

The rate of unemployment has increased in professions connected to all school types. In case of primary and vocational schools it is understandable, as there was a significant fall in student number which resulted in less demand for teachers. However, in case of kindergarten, the number of children stayed the same, or even slightly increased since 1990, and still the number of kindergarten teachers is decreasing. The unemployment rate among them is 4%, which is the highest within the public education sector.

Concerning all registered unemployed people, there is a seasonal fluctuation in the unemployment rate. This seasonal nature of unemployment is even stronger among starting or unemployed teachers because of the determined period of school years and summer holidays. The unemployment rate is usually the highest in August. In August 1996 the number of unemployed primary and secondary school teachers was double compared to the number in December or January. In case of kindergarten teachers the fluctation was 60%.

	
	Number of teachers
	Number of unemployed
	Unemploy-ment rate
	Number of teachers
	Number of teachers
	Unemploy-ment rate
	Number of teachers
	Number of teachers
	Unemploy-ment rate

	
	1994/95
	January 1995
	%
	1995/96
	January 1996
	%
	1996/97
	January 1997
	%

	Kindergarten 
	33,007
	751
	2.3
	32,320
	1159
	3.6
	31,891
	1279
	4.0

	Primary schools
	89,939
	859
	0.9
	86,891
	1644
	1.9
	83,658
	1947
	2.3

	Institutions for handicapped children
	6405
	36
	0.6
	6428
	35
	0.5
	6517
	35
	0.5

	Vocational schools, technical schools
	12,266
	153
	1.2
	11,099
	247
	2.2
	10,164
	243
	2.4

	Secondary schools
	27,936
	196
	0.7
	28,684
	329
	1.1
	29,462
	439
	1.5

	Sub-Total
	169,553
	1995
	1.2
	165,722
	3414
	2.1
	161,692
	3943
	2.4

	
	
	Total % of teachers
	
	Total % of teachers
	
	Total % of teachers

	Number of unemployed teachers not classified by school type: schools of music, sports, other teacher
	839
	0.5
	
	1282
	0.8
	
	1283
	0.8

	Without qualification, but would like to become a techer
	563
	0.3
	
	670
	0.4
	
	474
	0.3

	Total
	169,553
	3397
	2,.
	165,722
	5366
	3.2
	161,692
	5700
	3.5


Source: Oktatáspolitikai adatok, KSH 1997, Országos Munkaügyi Módszertani Központ adatállománya

Teaching as a source of pleasure

88% of teachers love teaching as a profession, 11% of them like it medium. Only 10 teachers answered that they did not like teaching. Since people were questioned as teachers in their schools, it was not easy to say they did not like teaching (and it is psychologically hard to face the fact that somebody does not like his/her job in an intellectual profession where social expectation does not really allow for displeasure). It is interesting to see who those teachers are answering “medium”. Their ratio is a little higher in secondary schools (14%) than in primary schools (9%). Primarily teachers answering “medium” have only secondary school teacher qualification or other (not certificate of grade school teacher or college of education) (13% and 19% of them). The majority is under 30 (18%), mostly teaching in grammar schools (17%) or clearly vocational secondary schools (16%).

The 1970 teacher survey was the first one documenting by the means of sociology that in the frustrated self-assessment of Hungarian teachers their limited professional independence plays a great part. Especially teachers living in the country found it not satisfactory. While in the capital 35% of them were satisfied, in the country this rate was only 22%. The least satisfied were the secondary schools teachers. In Budapest 21% of grammar school teachers and 33% of specialised secondary school teachers were satisfied with the possibilities of professional independence, while in the country this rate was only 19% and 18%. It is a meaningful data that 23% of teachers in the country did not answer this question (Ferge és mtsai, 1972, p. 207). The study reveals that “teachers mainly criticise the curriculum determined by law and the literally compulsory teaching materials. (…) 56% of grammar school teachers in the capital passed stricture on the stiff curriculum.” (Ferge és mtsai, 1972, p. 207) At the same time, the 1970 survey also showed that for teachers activities closely connected to their profession are very important.

The results of the survey done in the 1990’s – similarly to those of the analysis in 1970 – proved that activities connected to professional knowledge are of outmost importance for teachers. Practicing their profession and using their knowledge – these are the most positive dimensions of teachers’ image of the teaching profession.

How pleasant is it for teachers to do the following professional activities (average scores)?
	 
	Primary school
	Secondary school
	Total

	Explaining
	4,8
	4,8
	4,8

	Dealing with talented students 
	4,8
	4,7
	4,7

	Preparing for lessons
	4,5
	4,4
	4,5

	Making students work independently in groups
	4,3
	4,1
	4,2

	Activities outside school
	4,2
	3,7
	4

	Coaching
	3,9
	3,5
	3,8

	Testing, assessment
	3,8
	3,7
	3,8

	Disciplining
	2,7
	2,4
	2,6


Teachers are pleased to do activities requiring professional preparedness in a narrow sense, primary school teachers even more than their secondary school colleagues. The most popular activity is explanation. Teachers like this activity to the same extent in all school types. In 1970 from among 12 activities also explanation was the most attractive activity for teachers. “The subjective assesment of this activity partly means that teaching is the most dominant element of teachers’ professional value orientation. On the other hand, it also means (…) that the subjective scale of values completely matches the real requirement system and practice of the school (…). On such a small base of schools’ teaching work (…) mainly lessons provide possibility for the realisation of individual ideas and professional values.”

It is understandable that from the aspect of liking teaching as a profession, there were differences among the average scores for liking the preparation for lessons, group work within class or activities outside school. From among professional activities in a narrow sense preparation for lessons and individual groupwork were the least popular among teachers who liked teaching “medium”. These activities were assessed 4.0 and 3.8 on an average, while the assessment of teachers who like teaching very much was 4.6 and 4.2 for the same activities. It is also noteworthy that teachers who liked teaching “medium” liked activities outside school less (3.4) than others who liked teaching “very much” (scored 4.1).

In 1970 Zsuzsa Ferge and her colleagues found that “the hierarchy of teachers’ professional activities is rather stable” (Ferge és mtsai, 1971. p. 203), there was hardly any significant difference between school types. The “stability of hierarchy” was confirmed by the data taken in the 1990’s showing that the fundamental points of the hierarchy are still at the same place.

Among teachers in specialised secondary schools and vocational schools, dealing with talented students or making students work individually in groups are slightly less popular than among those who teach in primary and grammar schools. Primary school teachers like activities outside school better (e.g. going on excursions) and they also like coaching and disciplining. Teachers working in grammar and specialised secondary schools find the least pleasure in disciplining. However, it is interesting that the older the teachers are, the more they like disciplining (under the age of 30 the pleasure of disciplining was assessed 2.3, while above the age of 50 it was 3), and - if only slightly but - the more they like to test students’ knowledge. These tendencies show that in the interpretation of teachers’ role, generation by generation the traditional punitive, testing authority above students is becoming less powerful.

In 1970 there were sharp differences in the assessment of certain activities between teachers in the country and in the capital. The former preferred activities allowing for more professional independence (new methods, study circle, conversation, individual teaching), while the latter preferred activities outside teaching (common programmes, informal meetings).

Expectations towards schools were traiditionally always intensified in Hungary, and they have even increased in the last decade. This can be the result of social orientation problems necessarily accompanying the political change or that of new challenges in the labour market. Schoolmasters and teachers themselves experience the manifold social duties of the school.

At the same time teachers do not feel that their social appreciation is appropriate compared to the expectations. From among their working conditions they are the least satisfied with their social and financial appreciation or respect by the maintainer of the school. They feel the social appreciation of the teaching professions even less than society does, while schoolmasters think it even poorer than teachers.

Theachers think that schools are primarily institutions that provide information. Their image of the school’s function depends on the school type they theach in and on the qualification they have. Primary school teachers – and expecially those having grade school teacher certificate – are for warm, loving schools supplementing the family. For vocational secondary school teachers the ideal school pragmatically prepares students for a successful carrier providing them with modern knowledge. There are examples of a school image that transmits traditional national values, although in this case it is more characteristic to see who refuse this idea, similarly to the conception that sees the main role of the school in the development of students’ personality. These school models are especially alien to teachers working in vocational secondary schools.

The teaching community plays an important role in the life of teachers. A good teaching community is expected to handle conflicts successfully and introduce appropriate manners between the leaders and staff. The good teaching community is the framework of fruitful professional co-operation and good human relationships as well.

Teachers, although – after stepping out of the classroom – might not deal with professional issues that much as educational politicians would like them to do, are interested in the development and behaviour of their students, they like their job and have a concrete idea about the directions of the schools, moreover, they often deal with the future of the school. Through experiencing the manifolded duties of the school, teachers accept many responsibility relations, both hierarchic and co-ordinated.

Concerning the image of themselves, there are two groups of characteristics among teachers. The self-image built on professional elements is primarily characteristic of older, village teachers. The elements of self-realization to build up their professional ideal are assumed by young teachers working in the capital.

Teachers’ way of thinking is basically determined by the nature of their school. According to this, sharp differences have been found in almost all questions. Primary school teachers – connected to the age of the students – find the relationships of their school more intimate. In their ideas there are more elements that can also be found among the functions of the family. At the same time, primary school teachers experience the social and professional dependence of the school more intensively. Secondary school teachers have more professional independence. For them, the school is primarily a stage for provessional activities.

Parents’ fora of representation at school

The Public Education Law decrees about the community of parents and the school committee.

Parents’ interests are represented in the Parents’ Association and School Committee.

Parents’ meetings

Its objective is to plan common aims and tasks, to solve problems.

It is a way of establishing connections between the school and parents, parents and parents.

Consultation

Its objective is to meet teachers personally and exchange ideas on the school performance and behaviour of students.

Morning consultations

Morning consultations are for parents who are not able to attend evening consultations or parental meetings because they have an urgent problem to discuss with the teacher or form-master/mistress. The teacher can also invite the parent for an appointment. Its time is on school days depending on the individual timetable of the teacher.

Family visits

It is mainly the task of the form-master or the person in charge of youth protection to study the living conditions of students amd establish closer contacts with the family in order to solve the problem in of a certain student. (In case of some problems more visits can be paid.)

Open day

On certain days everyone who is interested can participate at the morning lessons or afternoon activities.

Its aim is to give an insight into the inner world of the school. Parents can observe their child’s school activity during and outside lessons.

Demonstration teaching

It is organised for parents and children to assist them in choosing a school for further studies.

How can parents join the school’s public life?

There are the following roles for parents at school:

· Parents order services

· Parents support the education process

· Parents are members of public life at schools

Parents, ordering services, can ask for: 

· Parcitipation at raised level programmes

· Choosing foreign languages

· Assistance in youth protection

· Assistance of school psychologist or speech therapist

· Day-time care

· Reduction of catering prices

· Organizing optional activities outside lessons

Parents, as supporters of the education process can function in the following fields:

· Enrichment of school equipment

· Shaping the aesthetic aspect of the school

· Improving turist conditions (e.g. forest school, water camp), material and environmental circumstances

Forms: 
Financial grant


Material support


Social and intellectual work

Parents as members of the educational process 

Schools are open to all parental initiatives that support the successfulness of the school, strengthen them and make them more colourful.


Its scenes can be: 
Form-master’s lesson


Parents’ meeting


Free-time activities


Cultural areas


Initiator:
Parents’ Association



Form-master



School leadership

Schoolmaster/Director





School Committee


Head of the Steering Committee of Parents’Association


Chief trade union steward


Member of Public Servants’ Council


(rights given by the Rules of Organisation and Operation)





Educational, cultural, sport and social committees 


(rights given by the Rules of Organisation and Operation, counselling)





Organisation, management


Image design


Financial management – budget


Enrolment, further education


Youth protection


Student Authorities, Student Association, Foundation


Panels (foreign languages, history-geography, music-arts, physical education)





Deputy dir. of education (1)





Financial director





Deputy dir. of education (2)





Managing and organising the work of technical staff (technician, repairman, maintenance man, receptionists, cleaning staff)





Enrolment, keeping contact with kindergarten, co-ordination of subject competitions, administration of replacement over-time work, Library – ordering course books


Speech therapy – school psychologist, school health


Work safety, prevention of accidents and fires


Panels (lower classes, day-time care, panel of form-masters)





Subject division, timetable


Practical training


Grammar school education


Organising exams


Operative management (duty, replacement, etc)


Enrolment, further education


Panels


(mathematics-physics-informatics, technology-biology, Hungarian language and literature)





Panels





Teachers’ Board
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